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Dedication

FOREWORD
I
I
I

I

The JSU 2004 Summer Writing Project consisted of seventeen women and one man.
Inspiring, conspiring, and transpiring ourselves through the strengthening of our inner
voices, we conquered the previously daunting task of writing together. Our combined
energy emerged as a driving force compelling us to reach beyond our self-imposed limits
and transforming ourselves as authentic writers with newfound voices. Simple, mundane

I
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occurrences gained significance through the powerful muses we all discovered. Our
I

journey together has been an event none of us will soon dismiss when we reenter the real
world of teaching. We can never return to our ordinary educators' lives; success has been
our nourishment through these past days, and we cannot settle for a moderate diet of
mediocrity!

CAST OF MUSES:
Gloria - gregarious, gallant, golden, gently guiding guru
Lisa - likeable, literary, lively lover of literature
Joanne - jazzily jocular, judiciously jaunty journeywoman
Michelle - meritorious, mysterious, mosaic, mollifying mover
Melissa - motivating, maternal, mischievous morning glory
Emily - easygoing, eloquent, eclectic, eagerly enjoining
Tiphanie - tenacious, talkative, tantalizing talented tutor
Paula - pleasant, prepared, peacefully performing
Dana - delightful, delicate, dutifully dainty dona (sp. Gentlewoman)
Millie - magnetic, merry mentor, methodologist
Robin - respectful, reliable, realistically responding
Vicky - vivaciously visceral, vivifying vital visionary
Linda - linguistic, laughing, laconic, leisurely liaison
Joy - jubilant, judicious, jazzy, joie d'esprit
John - jocular, jaded, jibing joker
Becky - bubbly, bejeweled, brilliant, befittingly brainstorming
Donna - dapper dynamo, dialectic, droll
Tammy - theoretically theatrical, therapeutically thoughtful, tautological teacher
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Apt. A
Decatur, AL 35601
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Dana McCarver
280 Russell St.
Gadsden, AL 35903
256-492-9426
256-390-6505 (cell)
spunkxmac@comcast.net

Disque Middle
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Reading
gth
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Scottsboro, AL 35768
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218-0051 (cell)
tcook@macademx.org

Madison Academy
325 Slaughter Rd.
Madison, AL 35758
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English
91h, 10'h

Millie Mostella
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Gadsden, AL 35903
256-492-8829
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Cory Middle
715 Raley Street
Gadsden, AL 35903
256-492-6793
Science, Reading,
Language Arts
6th-8th

John Hickman
100 Lauren Drive
Gadsden, AL 35904
256-547-0362
jhickman@jsucc.jsu.edu

JSU
103 Stone Center
700 Pelham Rd. N
Jacksonville, AL 36265
English
College
256-782-8253

Vicky Newsome
7512 McIntosh Road
Oxford, AL 36203
256-835-7132
vnewsome@cableone.net

Munford High
15 Lions Road
Munford, AL 36268
256-3 15-5220
English
7th, gth
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Linda Lyle
1585 Church Ave. NE
Apt. 107
Jacksonville, AL 36265
256-435-8901
linda Ixie@hotmail.com
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Joy Maloney
PO Box 1268
Jacksonville, AL 36265
256-435-2835
malonexiox@hotmail.
com
jmalonex@jsucc.jsu.edu

Emily Rasbury
GSCC-Anniston Campus 1293 Co. Road 812
Noble Street
Wedowee, AL 36278
Anniston, AL
256-357-0278
256-238-8342
erasbmy@tallapoosak 12.
English Comp.
Qrg
College
Paula Segrest
JSU
1320 Peaceburg Road
700 Pelham Rd. N
PO Box 1224
Stone Center
Weaver, AL 36277
Jacksonville, AL 36265
256-820-8055
256-782-8099
psegrest.wh@calhoun.k 12
English
.al.us
College

Dadeville High
227 Weldon St.
Dadeville, AL 36853
256-825-7848
Reading, English
7"', 10"', 11 1h
Weaver High
917 Clairmont Dr.
Weaver, AL 36277
256-741-7200
English, Choir
8"', 10th
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Becky Word
3018 Aaron Way
Hokes Bluff, AL 35903
256-492-7509
490-4369 (cell)
jsu8733@studentmail.jsu.edu

Rainbow Middle
454 Lumbley Road
Rainbow City, AL 35906
256-442-1095
Language Arts
8'h
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STAFF
Gloria Horton
Director
1927 Little John Drive
Oxford, AL 36203
256-831-3396
ghorton@jsucc.jsu.edu

Jacksonville State University
700 Pelham Road N
214 Stone Center
Jacksonville, AL 36265
256-782-5409

C.E. Hannah
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Co-Director
256-831-0343
1706 Amy Lane
Oxford, AL 36203
256-831-5762
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Joanne Gates
Technology Liaison
121 6 Devonshire Dr.
Jacksonville, AL 36265
jgates@jsucc.jsu.edu

Jacksonville State University
700 Pelham Road N
206 Stone Center
Jacksonville, AL 36265
256-782-5548

Daily Schedule
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9:00 - 9:30
9:30 - 11 :00
11 :00 - 12:00
12:00 - I :00
I :00 - 3:00

Journals and Announcements
Teacher Demonstrations
Read, Write, and Research
Lunch
Monday/Thursday
Response Groups

3:00 - 3:50
3:50 - 4:00

Tuesday/Wednesday/Friday Read, Write, Research
Round Table Discussion
Closing Announcements

Special Events
June 15
July 2

Orientation
Special Workshop--Kathleen O'Shaughnessy, Acadiana

July 14

Writing Project
Alumni Refresher- Harriet Williams, Santee-Wateree
Writing Project
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I) "The Carolinas Come to Alabama: Reading and
Writing About Place with Carolina Authors"
2) "Constructing Meaning/Constructing
July 16
July 19
July 20-21
July 22
July 27

i
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Metaphors/Constructing Art"
Advanced Composition Class Visits
Picture Day
Capstone Writing Project Visits
Picnic at the Alumni House Pavilion
Graduation Reception at BCM

Jacksonville State University Writing Project
Response Groups
2004
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Group 1
Robin Clay
Linda Lyle
Paula Segrest
Emily Rasbmy
John Hickman

Group 2
Joy Maloney
Vicky Newsome
Tiphanie Maze
Millie Mostella
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Group 3
Becky Word
Dana Mccarver
Donna Coleman
Tammy Cook

Demonstration Summaries 9
Pathways to Poetry: The Creation of Poetry and Poetic Elements
'
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Poetry is a creative way of expressing thoughts and feelings in a form that is
shorter than prose. When students use their own personal experiences as the subject of
their poetry, they have the ability to create great poetic works. For one week, students
keep a journal of things that they have observed. Then they choose something from this
journal to write a poem about. Students will create figurative language about the subject
that they have chosen. These examples, done in small increments, will be used in the
original poem that is the culmination of this project. Using this lesson, students can create
wonderful examples of poetry.
Robin Burks Clay

From Oto AHA! in Five Minutes FLAT: Application of the Principles of Relativity
to the Reading/Writing Process

This demonstration, geared to reaching those students who are not naturally
inclined to enjoy reading and writing, quickly begins the prewriting process. The object
of the exercises is to cause thoughts to be translated to words on paper. It is irrelevant if
the thoughts are in complete sentences, or make any sense, or are related to one another.
Research shows that students who are reluctant to express their thoughts on paper,
students who have negative attitudes concerning their own writing, and those who have
positive attitudes all respond optimistically to quick writing techniques, especially those
that are graded for quantity more heavily than quality. Using the theory of relativity and
directed rapid response techniques gets thoughts onto paper and lets students deal with
their initial responses promptly, leaving more time for the re-writing and revising stages.
Donna Phillips Coleman

Teaching Monster Myths from Greek Mythology

i
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Studying Greek mythology can be more of an adventure if students become
actively involved with writing activities that incorporate the elements of myths. Studying
monster/creature myths should follow the explanatory myths because of the similar
rationale for each. Visually reminding students of children's stories that include monsters
will trigger the connection of this type of literature to modern cultures. Supplying
students with concrete evidence, such as adve11ising, songs, and television puts this
knowledge into perspective and helps them readily recognize the need to have a
knowledge base of Greek mythology.
Tammy Cook

Demonstration Summaries I 0

Six Degrees of Separation: A model for Making Literature Relevant
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According to British researcher Mark Pike, one of the primary obstacles to
teaching literature today lies in the fact that twenty-first century students have no
relationship between their experiences and most literary works that are taught in English
classes. Pike goes fmiher by stating that most texts that are part of the literruy canon, at
least in terms of high school and college curricula, represent or embody values that most
contemporruy students do not share. His examples of these divergent beliefs include past
generations' fear of hell and racial and gender stereotypes. If students are made to
understand the historical context of litermy texts, they are much more likely to complete
and comprehend the assigned course material.
Another problem in motivating students in literature classes, even if they
understand the historical context of a work, is that they can't see how something that was
written long ago can be relevant to them today. This lesson, which was inspired by
Thoreau's "Civil Disobedience" and its creation and influence, seeks to link literary and
historical figures to show students how their lives have been affected by literature. In the
few times that this model has been used, it has yielded positive results in terms of class
discussion and writing assignments.
The procedure for this lesson involves a bit of misdirection carried out by the
instructor. Before any discussion begins, students will draw numbered slips of paper
from a hat or box; the students are not told, at this point, that the numbers cmTespond to
the pmiicular figures and works that will be discussed during the lesson and that they will
have to write an extended paragraph relating to their historical figure.
John Hickman

Realistic Fiction:
Using Creative Writing Techniques to Teach the Narrative
The characteristics of good writing are the same whether the writing is fiction or
nonfiction. In the book The Art of Fiction, John Gardner shows writers how to improve
their technique and effectiveness. The same is true of Carroll Dale Short's A Writer's
Tool Kit: 12 Proven Ways You Can Make Your Writing Stronger. Using dialogue and
descriptive exposition, students can turn a stilted piece of prose into an interesting piece
of writing. For practice, the students are divided into groups and given packets containing
a comic scramble and situation cards. First, each group will unscramble their comic
strips, and then the class will discuss the clues that led them to solving the puzzle, such as
visual clues and transition words. Next, the class will discuss how choice of genre affects
the way a story is told. Each group will then take their situation cards--which include
character names, a setting, and a genre--and write a short scene (no more than a page)
with only dialogue. When the groups are finished, the class will discuss how description
helps to set the mood and tone of the stmy. Then, the groups will add descriptive
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exposition to their dialogue, followed by time to revise and prepare their pieces for
display. Each group will be given the opp01tunity to read its story to the class before the
finished pieces are displayed on the walls.
Linda Lyle

Food for Thought: Using Cookies to Stimulate Descl'iptive Writing

I

Students first "text render" an assigned passage highlighting strong descriptive
elements. For the purpose of this demonstration, E.B. White's "Once More to the Lake"
was used. As each student reads his or her choice of an effective descriptive image, the
instrnctor encourages the class to identify which sense is being evoked. The instructor
writes the name of each sense on the board: sight, hearing, touch, taste, and smell. Some
appreciation of the beauty and power of sensory image1y is generated, and the instructor
moves on to a review of other aspects of figurative language, including simile, metaphor,
and personification. These terms are also written on the board. The instructor then
distributes cookies to each member of the class and asks the students to refrain from
eating the cookies until they have written at least five words in each categ01y except taste
to describe the cookies. After this has been accomplished, students are allowed to eat the
cookies and asked to continue writing descriptive words, including at least one simile and
one metaphor. Students are then divided into groups and asked to use their prewriting to
compose a single descriptive paragraph, including a title, using contributions from all
group members. Creativity, teamwork, and humor are all encouraged, and more cookies
may be eaten. Upon completion, the instructor reads all of the paragraphs out loud and
encourages appreciation for them as well as discussion relating to tone, voice, word
choice, and figurative language. A visual element may be incorporated in which students
are asked to make pictures of cookies and surround the pictures with descriptive words
and phrases. Benefits of this exercise include a review of the writing process and
figurative language, collaborative group work and establishment of a positive atmosphere
upon which the instructor may build.

I

"

Joy Maloney

Sometimes Crutches are Necessary:
When the Five-Paragraph Essay is Applicable
Not everyone can stand up and walk the first time. Many fall on the first attempt.
Reluctant writers are those who cannot stand up and walk alone. They need a crutch to
help them until they can walk on their own. The five-paragraph essay allows reluctant
writers to lean on a crntch until they are steady enough to walk alone. The teacher must
model this first and explain that each essay will be different, even though the structure is
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According to research, there are four characteristics of the struggling writer: I)
Jack of interest in writing; 2) inattention to audience, purpose, and form; 3) inflated
confidence in themselves as writers; and 4) lack of knowledge about the writing process.
Further research says that by guiding student writing with the writing process, students
will become better writers and will therefore eliminate the above four characteristics
within themselves.
Teachers of writing must instruct and guide students in the writing process. These
same teachers must also model the structure of a basic essay. Without this instruction and
modeling, how can society expect students, particularly struggling writers, to be
successful?
"Who Am I?" is a thematic unit designed to focus on the writing process and the
five-paragraph essay structure. It is a self-exploration exercise that allows students to
write about what they know best, themselves. This unit includes an examination of
poetry, writing poetty, individual aitwork, interviewing techniques, and essay writing.
Emily C. Rasbury

Creating Language thrnugh Sound:
An Understanding of Poetry tbrnugh Music

i
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Poetry, like music, appeals to the ear. Associating music with poetty can open up
a whole new world of thought and inspiration if music is partnered with writing. Just as
musicians and writers learn through studying others works--Mozart studied Franz Joseph
Haydn's symphonies when learning to write his own-students can learn to understand
and write poetry by analyzing and listening to established artists works as they are set to
music. Since music has been called the "universal language," students can relate to the
language of poetry through their understanding of music.
Paula Segrest

I
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Using Fantasy and Imagination in the Classroom: Fractured Fairy Tales
It takes imagination to plan wisely, anticipate outcomes, and identify other
people's feelings. Using the imagination and studying fai1y tales help to promote the
development of divergent, flexible thinking. Comparing and contrasting traditional and
variant fairy tales allows students to create their own unique tales. The class visited the
Digital Cuniculum web site to view a video about imagination. In composing their faiiy
tales, students may choose to modernize the language, change the setting or point of view
from which the story is told, or begin at the end by writing a sequel to the original tale.

Becky Word
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Clay 15
Car Trouble
Iflaughter is the best medicine, then I am its pharmaceutical representative. I like
to think of my life as being flavorful and exciting. Others may call it being a ditz or just
plain clumsily stumbling through life. At any rate, no one is shocked when something
happens to me; as a matter of fact, "they" are probably sitting somewhere taking wagers
on what'll happen to me next. Whatever the case may be, in my life, there is never a dull
moment.
I do horrible things to cars. In my fourteen-year driving career, I have had four
wrecks. That may not sound that bad to many people; in fact, if you average it out, that is
one wreck every 3.5 years. I guess these statistics mean that since my last wreck was in
October of 2003, I can breathe a sigh of relief for a while. Other drivers must not be
aware of this fact because they keep trying to destroy my record with their own careless
driving.
That I have had four wrecks is not the amazing or ditsy or clumsy pmi of my tale.
That three of those wrecks occurred when I ran into unmanned, immobile, defenseless
objects -- now that's what makes it amazing, ditsy, and clumsy. It's not really my fault.
In the first incident, my parents' house just simply got in the way ofmy brand new,
month-old, white Toyota Cam1y. At the time, I was working two jobs with crazy hours,
so that left very little time for sleep or concentration; hitting the house served as a remedy
for this lack of sleep and mental clarity. The house was not bothered at all, and the crash
did the trick of waking me up and helping me to remain ale1i for the rest of the day.
Aside from the brick-colored stain on my rear bumper, evetything was fine.

Clay 16
The next two times, again through no fault of my own, I hit two unoccupied tank-
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like vehicles. My most recent vehicular encounter was with a stalled 1967 El Camino
that had run out of gas on the side of a sun-blinded road that just happened to be on my
usual on-the-way-to-school route. If that male driver had not run out of gas in such an
intrusive spot on the road, I would still have my black Chevy Malibu-- I loved that car.
With missile-like precision, I sent his El Camino careening into a fence, with neither the
car nor the fence suffering much damage. My car, on the other hand, was totaled.
As I stated, that was my most recent incident. I am an accident magnet, as I
discovered several years ago when I mistakenly discovered the dangers of delivery truck
drivers parking in front of the stores while they are unloading their wares. In both these
cases, the sun obscured my vision. I could not even see the source of the loud crunch that
occurred after the point of contact until I had completely exited my vehicle, or what was
left of it.
After I hit the Purity delivery truck, I was the butt of many jokes. My boyfriend at
the time, much to my chagrin, kept telling everyone that I hit the milkman, bringing into
everyone's mind the image of the poor little man in days of old who got chased by dogs
and cats as he made his daily rounds. I had bad dreams for weeks about being chased by
a herd ofangty, vengeful cattle for damaging the vehicle of their fearless leader.
Eve1yone would run when they saw me backing up, and no one wanted to ride with me,
except my kid sister, who, since she was a toddler at the time, simply did not know any
better.

Clay 17
Not only do I cause property damage, but I also have the uncanny knack of
rnnning out of gas at the most inopportune times. I bet you are saying, "When is it ever
convenient to run out of gas?" Well, if you are near a gas station, that would be the
golden moment of which I am speaking.
Every time I run out of gas, someone I know comes along. I cannot do this
anonymously like other people. God looks out for me, and His blessing is twofold. My
vehicular catastrophes make me humble because no one can be haughty when she
publicly makes so many mistakes. It also helps that I see familiar faces during moments
that could be potentially harrowing. I swear these people to secrecy, but somehow the
juicy information leaks out.
There is nothing more embarrassing than having to go in to ask for a gas can when
you are just a few yards from a pump but have no one to help you push your car. What is
even more embarrassing is a student from your seventh period class who is too busy
rolling around on the ground laughing to offer any assistance. Needless to say, the week
following this event was a lot of fun as my student, Tony, repeatedly recounted my
carelessness and stupidity to his classmates, my students. I lost a lot of credibility and
"cool points" with them for a long time.
Most recently, I had a vehicular encounter of another kind. I locked my keys in
the car at church. Yes, I have done this before, too. One time, my car was running in the
driveway of my student after I kindly took her home from school. Embarrassing!!! My
husband and I were separated at the time, and ifl were not humiliated enough, he had to
come let me into my car because he was the only one with an extra key/remote.

Clay 18
Humility is my first, middle, and last name because I seldom have moments of private
embarrassment. My faults and missteps are out in the open for all to see. I think the
world would be a much sadder place without my talent of screwing things up in such a
delightful manner. Who could they count on for a good laugh ifl "go straight" and stop
messing up so much? Yessir, iflaughter is the best medicine, then I am a pharmacist.
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Healing
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A Broken, Bruised and Battered childhood -that's how the world left me -aching for attention, but too afraid to ask ...
until I died inside and out, and You took control.
Resurrected and given new life
Yet attacked again,
But. ..
Because of You,
I got back up fighting,
stronger than I was before,
with newer life that put a smile on my face
that might get smudged, but
never completely erased.

Clay 20
The Core
She wears life like an onion,
with layers
upon layers
of hidden hmi.
Distance is best,
for a closer peeling may bring tears to your eyes.
Yet, tlu·ough a true closeness,
the essence is revealed.
Deep underneath the translucent crimson membrane is
the core that holds it all together, but
It's nothing without all the
shards
and
pieces
that make it a whole.
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I LOVE CHEERLEADERS
I love cheerleaders. They give the kind of support we all long for, wish for, hope
for, and strive to find. Along with our faith, our grandparents, and maybe the family dog,
cheerleaders give unconditional support.
Just watch them on the sidelines. They jump, scream, yell, flip over backwards
and twist into all sorts of contortions to cheer for their team. Does it matter to them what
the score is? Not really. Their spirit is only dampened when it's raining, and even then, it
doesn't dwindle. They just cheer wet. And they cheer for every team member, great or not
so great. Not only do they cheer relentlessly; they also encourage others to support their
team. Win or lose. Hence their name: CHEER-LEADER.
I was cheerleader sponsor for a community college for several years and for a
semi-pro football team one year. We put in many miles on buses and hard benches and
dealt with disappointment and dismal weather. Sometimes others asked me why. My
answer was simple: I love cheerleaders.
I remember one day, right before a tiyout, one young lady asked me, "Ms.
Coleman, when do we show spirit?" It had been a few years since I had been a
cheerleader myself, and I was only vaguely aware of how cheerleading had changed in the
interim, with its focus moving away from pep and cheering and more toward performance
and gymnastics. I looked at her in disbelief at such a question.
"Honey," I drawled, "real cheerleaders show spirit from the day they're born 'ti!
the day they die!"
I reacted to her question, ranting and raving and stating emphatically (my girls

Coleman22
said I was out of control) about the awful effects competition was having on the world of
) !

cheerleading. How in this world can a grade be given to spirit? I sighed. Then I made up
my mind that I would fight this new system and help put spontaneous, ungradable
enthusiasm back into cheerleading, at least in those I could reach.
I began with my own squad. Oh sure, they were gymnastic, and good at it. But for

I

our group, performance took a back seat to pep and spirit; cheerleading was the reason
I

they were there. It was their first priority. We talked about priorities. I emphatically told
them never to put cheering above God, family, and school. But since cheerleading was
paying their tuition, it fell in line right after school. As their sponsor, I held them
accountable for their actions, but I would support them, no matter what. I let them know
that I was responsible for them. In sho1i, I was their cheerleader.
Grandparents are great cheerleaders. The comedian Sinbad says, "No matter what
I ask my Granmama for, she's got it in her purse, and she gives it to me." Grandparents
think their grandchildren are the greatest and will always defend them to others. Grandpa
struts when his grandson is on the baseball field, regardless of his batting average. And
that bratty little girl is the "belle of the ball" in her Grandma's eyes.

!
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You see, once a cheerleader, always a cheerleader. Oh sure, we grow up, get
married, have kids and grandkids, go to work, make a home. But our cheering continues.
We exchange porn-porns, tights, and megaphones for grocery lists, pantyhose, and cell
phones. We no longer speak in shmi rhythmic rhymes, crescendoing to a climax with
back flips at the end. But our cheerleading goes on.
We just change our uniform!

I'

I
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From Oto AHA! in 5 minutes FLAT:
Applying the Themy of Relativity to the Reading/Writing Process
Degas is credited with giving this advice to young art students: "You must draw
quickly. An artist must be able to draw a man falling from a seventh story window before
he hits the ground." I use this quote to introduce pre-writing to my students in
developmental classes at the college where I teach. Next, I begin a simple explanation of
Einstein's Theory of Relativity. By this time, some ofmy students might be wondering if
they are in the wrong room. I quickly assure them there is a reason that ideas and theories
from other curricula can be used in the reading and writing process.
The themy of relativity states that in a closed environment, the movement of the
observer affects his perception of the observed. In other words, if a vehicle going sixty
miles per hour is beside a train going the same direction at the same speed, it will appear
to the persons in the vehicle or the train that both vehicles are motionless. This theory,
first published in 1905, can also be applied to the stages of the writing process. Students
enter the classroom going in a direction of their own, and many of them are not the least
interested in writing an essay, a paper or a poem. The objective of the teacher is to
change the student's direction to velocity, directed speed, and get them writing. The
following exercise, incorporating momentum, velocity and relativity, quickly draws the
pmticipants into the writing process, swiftly moving them from ideas to thoughts, from
thoughts to words, and from spoken words to words on paper.
Using an excerpt from Woman Hollering Creek and Other Stories, by Sandra
Cisneros, students get involved in a description of Salvador, one of Cisneros' characters
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in the book. This reading is filled with descriptive imagery as Salvador grows larger and
more vivid, moving quickly through his day and disappearing like a kite in the sky. This
reading is a good example of relativity. As the story describes more and more about
Salvador, the reader increases his speed, or understanding, about Salvador's character.
Ultimately, at the end of the selection, even though Salvador is disappearing, the newly
informed reader is going the same speed as busy Salvador; thus, the action stops. There is
no need for further description of Salvador: the receiver of information (reader) is
informed. The reader is still moving, but is unaware of his movement, in keeping with
Einstein's Principle of Relativity, which states, "One cannot distinguish a state of rest
from a state of constant velocity" ( Salgado 2).
Lewis Epstein, writing in the first pages of Thinking Physics: Understanding

Practical Reality, exclaims that "the most impmiant problem in physics is perception,
how to conjure mental images, how to separate the non-essentials from the essentials and
get to the hemi of a problem, HOW TO ASK YOURSELF QUESTIONS" (Epstein).
Later in the book, he addresses the concept of time, the fomih dimension, saying, "The
same thing, whether it be force, time or the geometty of a box, will be quite different
when viewed at a different speed-four-dimensional perspective. That's what Einstein's
Relativity is all about" (467). The physicist, the atiist, and the reader/writer operate
equally in the world of mental image1y. By applying the principle of relativity to
Cisneros' description of Salvador, readers develop an understanding of Salvador from
individual perspectives, based on pictures painted with words, and imagery, mental
pictures that develop when they read or hear descriptive writing.

II
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There are two types of space and time that may apply to a reader's response to
I

literature: accounted-for space and time and unaccounted-for space and time. Accountedfor space and time is obvious. The teacher and students are in a classroom space at a
particular time. Unaccounted-for space and time include a student's life experiences:
reading, writing, education, cultural experiences, family, and travel.
A student's life span can also be unaccounted-for time. In K-12, students are
grouped fairly closely in age, but in college, especially in a community college, there can
be a wide age span between the youngest and the oldest student. Older students may have
a ce1iain advantage in some areas because they are older; however, younger students will
have other advantages because of their youth.
The overall objective of this exercise is to use directed speed in the reading/
writing process to create a personal relationship with the process. Students gain
proficiency, understanding, and speed, using Einstein's Theory of Relativity and other
science terms such as velocity and momentum, Sandra Cisneros' Woman Hollering Creek

and Other Stories, and Emily Dickinson's poetry with a directed writing activity. At the
completion of the exercise, students will be better able to perform the following:
(I) respond quickly to assigned readings, looking for personal meaning

and relationships;
(2) get words and meanings and responses from their thoughts to paper in
record time;
(3) analyze readings more rapidly, and apply personal responses to larger
themes that may or may not be universal;
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(4) move from prewriting to writing smoothly and quickly; and
(5) weed out unrelated issues that often interrupt flow and style in
students' writing.
By using the DICE (Demonstrate, Immerse, Concentrate, Emerge) concept,
students gain momentum and velocity in their writing, and if they're not wildly happy
about it, at least they'll be relieved that it happened so fast. Some respond better than
others. One young man's uncle called me at home to ask what I was doing to inspire his
nephew's love for writing. He had been a problem student throughout school, and he had
come to live with his uncle as a last resort. It seems he became an avid lover of school,
seemingly overnight, and the entire family was amazed. He told them, "Ms. Coleman's
class is hard, but fast-paced and fun, and she thinks I'm smart."
Demonstrate
Invite three students to read the stanzas of a Dickinson poem. Let others suggest
I

'
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what they think the poet is trying to say. Then, ask students to experience the poem, using
visual imagery, writing down words, phrases or images that come to them. Any other
poem or reading that includes concentrated descriptive phrasing could be substituted. The
teacher, as facilitator, should make suggestions concerning sensory images, similes,
personifications, color or action words, etc., directing students to listen for various
aspects that appeal to them personally
Immerse
Explain to students that each person filters the poem through his or her own
unique set oflife experiences and understanding. In 1910, John Dewey wrote,
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The teacher is not entitled to assume stupidity or even dullness, merely
because of irresponsiveness to a lesson as presented by textbooks or
teacher. The pupil labeled hopeless may react in quick and lively fashion
when the thing-in-hand seems to him worthwhile, as some out of school
sport or social affair. Indeed, the school subject might move him, were it
set in a different context and treated by a different method. (33)
Using the poem as a starting point, give students two minutes to write whatever
comes to mind, as quickly as possible, in the spaces provided on the page. Hundreds of
years ago, Francis Bacon said, "Write down the thoughts of the moment. Those that
come unsought for are commonly the most valuable." More recently, Peter Elbow writes,
"Any structure that you dream up before actually getting your hands dirty in the writing
itself is apt to be like a plan you work out for travel in an unfamiliar country: it usually
has to be changed once you get there and see how things really work" (Elbow).
Allow students to make an informal outline, word web, lists, graphic organizer, or
informational chart with the words from the first exercise, discarding and adding as they
see fit. This would be a good place to introduce thumb-nail sketches, tiny words or
images placed in a pattern on the paper. Allow one to three minutes for this activity.
Inform students that they will be writing a response to an Emily Dickinson poem.
In their responses, students may address Dickinson in a letter, write a review, interpret the
poem, or declare it a conundrum. There is no right or wrong here. The point is to respond
and write. Later, students will be asked to support their views from the poem itself; but
for now, just let the responses be recorded on paper.
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Invite students to share some of the words or images they have recorded, then

I

repeat exercise one, adding newly discovered ideas and discarding some of the first ones ..
Allow only two or three minutes. You may wish to discuss author's purpose, tone and
audience at this point, suggesting that students choose whether they will write their
paragraph to ente1iain, inform, or persuade. Allow five minutes to formulate a very rough
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draft, which HmTiet Williams, who teaches at University of South Carolina, calls a "zero

I

draft."
II

I
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Concentrate
In this pmt of the exercise, students work on developing five coherent, concise
sentences in their chosen style of writing. Give students a little extra time for this section
of the activity. Let them read their work and make any changes in content, style, or tone.
Then, working in response groups of two or three, students will read their work aloud and
ask for feedback. Twenty minutes should be sufficient. Some suggestions for response
papers include the following: write a word choice or imagery paragraph, take one stanza
and rewrite in prose, or write a personal letter to Emily Dickinson, accepting or rejecting
her poem.
Emerge
Write a final draft. At this phase of the activity, students will finalize sentences
into a smooth and well-designed response and transfer writings to presentation paper for
group presentation.
At the completion of the exercise, students will be better able to apply vocabulary
and material from across the curriculum to their understanding of written material and the
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writing process. Reluctant writers will be encouraged to write at their own pace,
increasing their quantity of writing and, hopefully, increasing their desire to participate.
Because the process begins quickly, there will be less time wasted getting sta1ied and
more time for learning and fun. Pmiicipants are allowed to be the expert of their own
opinion, which is a valuable self-esteem device, and they are dealing with the opposing
ideas of abstract thought and analytical description, without being required to listen to
"another boring lecture."
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Cook 30
A Span of Good Fortune

Webster's defines longevity as "long life or a great span of life" while Harry
Emerson Fosdick states, "Life is like a library owned by an author. In it are a few books
which he wrote himself, but most of them were written for him." My ninety-eight yearold "Paw Paw" says his long life is a blessing.
Charles Benjamin Crawford, Sr. is within four months of being ninety-eight years
old; he has a shock of snow white hair and has been voted Valentine King almost eve1y
year at the local Senior Center for the last twenty something years. Truly a flirt, his mind
and charm work better than those of many others the same age; better still, when he so
desires; and while his body is not youthful, he manages to walk a mile or two eve1y day
"to keep his figure." He has an ang1y red bilihmark that covers half of his face; rather
than being a distraction to his features, it serves to add character to a seasoned visage.
Consequently, this congenital mar (as many today would consider it) has not scarred him
emotionally because he has always exuded a self-confidence surpassing that of many
people who possess what are publicly deemed as nmmal features. In fact, personal vanity
interferes with the hearing aids his children purchased a few years ago, so he misses most
of what anyone says to him. Ironically, he talks as if eve1yone is perfectly able to hear
him.
I love to hear Paw Paw tell stories about his life because so much humor
surrounds these memorable events and his slow Southern drawl adds flavor to the telling.
Imagining Paw Paw as a young man is difficult because he has always looked old to me.
I cannot recall seeing him angry with anyone although I know, from stories my parents
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have passed on, that he had quite a temper when my dad was young. However, Paw
Paw's stories of what he deems discipline never sound violent.
Cataracts hinder his vision, but he plans to eliminate this nuisance by laser surgery
later this year; meanwhile, he has delayed scheduling anything of that sort for fear of
being unable to attend to his duties as the "mourning father." Uncle Jim, Paw Paw's
middle son and a younger brother ofmy dad's, has cancer and may pass away very soon.
Unfortunately, Paw Paw Charlie has seen many loved ones die including his wife, Maw
Maw Lillie Belle, and another son, my Uncle C.B., so he is ever aware that he has lived
an excessive amount of time compared to the reality of his family's life spans, but he
never brags.
Every new morning is a celebration for Paw Paw, but his birthdays are
monumental; in fact, he makes sure everyone attending his annual birthday parties
verifies his or her presence with an authentic signature. He keeps count of each person
because he knows how blessed he is to have so many people who love him and care
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enough about him to celebrate another milestone in his life. As each guest signs his or
her name, Paw Paw provides an up-to-date total of the number present for the day. He
also likes to inform every single person of the grand totals for the last ten or so birthdays,
as well as mentioning those who have passed away in the meantime.
My heart is so full of love for this man that I cannot understand why I selfishly
limit my visits, and I berate myself for not being more thoughtful throughout the year·. As
a little girl, my sister, my brother, and I usually spent a couple of weekends a month with
Paw Paw Charlie and Maw Maw Lillie Belle in their Sand Mountain home. I memorized
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every little sound he made that signaled Maw Maw Lillie Belle to do something for him
like fill his coffee cup, bring his can of Prince Albe1i, or hurry with the next meal. I do
not remember any visible displays of affection between them in our presence, but six
children certainly attest to the fact that affection took place at some point.
Paw Paw Charlie has neither possessed a driver's license, nor has he ever owned a
vehicle other than a tractor and a farm truck given to him by men for whom he farmed.
He farmed all of his life when he had sons and daughters to help him. After they all
married and moved away, he perfected the art of "piddling" and playing Rook and
dominoes. His legacy of competitiveness around a card table extends through many
generations. Neither he nor my own dad has ever thrown a game for anyone including
their own children.
When Uncle Dale, my dad's youngest brother, returned from Korea, he lived with
my grandparents, although somewhere along the way, my grandparents ended up living
with him since he has remained a bachelor. In fact, when my Maw Maw Lillie Belle died
with stomach cancer in 1985, both men were clueless about how to take care of
themselves. Uncle Dale is an architect, but his intelligence never lent itself to the aii of
independent living. Because she had taken care of him all of his adult life as well as my
Paw Paw, Maw Maw Lillie Belle's death left them helpless as bachelors. Although my
mom begs to differ, the men in my dad's family have truly been waited on hand and foot
by the females surrounding them, including their mothers, sisters, wives, and all their
female children. I have carried so many cups of coffee to my dad, my Paw Paw, and my
uncles that I know exactly how much will travel without slopping out.
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Although he has never been what some people might refer to as a "pillar of
society," Paw Paw Charlie is a "pillar of our family," influencing many people with his
life, including me. The birthday party signature list usually numbers well over one
hundred and attests to his being esteemed and loved. He is amazed when relatives from
as far away as Wisconsin and California come to pay their respects. Paw Paw's two
brothers, Uncle Emmett and Uncle Roy, moved to Mobile decades ago but have been
dead for several years. Their children, Paw Paw's nieces and nephews, pay their respects
throughout the year by traveling from Mobile to Sand Mountain on a regular basis. So
along with grandchildren and great-grandchildren, Paw Paw has great and great-great
nieces and nephews who are growing up knowing what a wonderful man he is: Uncle
Charlie is as popular as Paw Paw Charlie and as sincerely loved. So simply stating that he
has had a "span of good fortune" is an understatement for a man who has been fortunate
enough to experience the true essence oflongevity.
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Finding an Old Friend
Daring to connect but wary of avoidance
Carefully chatting hoping for accordance
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Convergence becomes a familiar corridor
Dismissing the question of needed translator
Discovery of a new "old friend" is welcoming
Without the added pressure of impressing
Faithfully skirting issues of restlessness
Carefully treading warm water with kindness
Two old souls casually convening over dinner
Discussing their lives with increasing wonder
Oblivious of time passing too rampantly
Racing to catch up each other vehemently
Wishfully thinking that fate has a hand
Thoughtfully acknowledging God's sand
Wondrously grateful for time spent learning
Oh, the glorious workshop of journeying!
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work on the project over time instead of trying to write the entire paper at the last minute
when they may be most tempted to plagiarize" (18).
As students randomly search for a specific topic, available sources in a high
school libra1y may leave them disgruntled. Arming these students with the necessaiy
tools for productively using libra1y time can be implemented by having students teach one
another. Assign pairs of students to teach the components of the process to the rest of the
class. In an effort to prepare for the presentation, students should refer to a writer's
handbook, such as Diana Hacker's A Writer's Reference that explains the process
beginning with "Conducting research," "Evaluating sources," and "Managing
information; avoiding plagiarism" (295-325).
After the research portion of the presentations, other student/teachers should target
the MLA paper itself, again using Diana Hacker's A Writer's Reference. These topics
steer students in the direction of "Supporting a thesis," "Avoiding plagiarism,"
"Integrating sources," "Documenting sources," and "Manuscript form" (329-377).
Visuals should include the MLA in-text citation models and MLA works cited model.
Students not only enjoy hearing each other discuss newfound information but also feel
more comfortable asking questions of peers while engaged in the actual process of the
research paper.
Highlighting the broad impact of this type of assignment, Arthur Sterngold states,
"Producing a research paper is one of the most challenging projects students undertake in
high school and college because it requires strong research, writing, and critical thinking
skills to carry out successfully" (19). When students are able to digest this investigative
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project lucratively, they feel a sense of ownership to the product. However, a fruitful
process is the key to harvesting honest compilations ofresearch rather than pushing for
overwhelming expectations from the beginning. Teachers have to develop a studentinstructor bond for students to present and discuss research findings along the way.
Sterngold stresses that this type of relationship allows instructors "to treat most instances
of plagiarism as fixable errors rather than fatal violations of academic policies" (20).
In an era of "hands-on" approaches to learning, there is no need for trepidation in
either the teacher's or the student's own mind when the research paper is to be taught.
Process learning is not only a vehicle which the teacher oversees and acknowledges as
truth but also an avenue for students to view as exploration and adventure rather than a
frustrating nuisance. Students should be able to connect personal investigation of a
research topic to the popular CS/ television series and realize the connection of following
a set pattern to reach a logical and comprehensive conclusion. A final compilation of
personal investigation should reflect the hard work that has been involved in the process.
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New Resources and Strategies for Teaching and Writing about Literature of the
Women's Suffrage Movement
A single, recent student evaluation that challenged the inclusion of an additional
text to my combined upper level and graduate Women's Literature course (above and
beyond selected readings in The Norton Anthology of Literature by Women) has prompted
me both to defend my long standing inse1iion of Elizabeth Robins' play Votes/or Women!
on my syllabus and to clarify and justify its inclusion. As I reflect on past experience, I
also want to suggest methods and newly available resources for a specialized reading list
in the literature of women's suffrage, potentially (in a longer version of this paper) as a
special topic focus for a proposed course in suffrage literature. Here, I will focus my
remarks on how I had students write about Votes/or Women in relation to the other texts
as a means to their own personalization and, I hope, empowerment.
Votes/or Women!, the 1907 play by Elizabeth Robins (published 1909), has
earned a place in the canon. I teach it regularly in my upper level and graduate Women's
Literature course and provide the text as a free handout. It has been anthologized twice
and is freely available on the Internet at Indiana University's Victorian Women Writers
Project. Although other scholars, notably Sue Thomas, have written on Elizabeth Robins
and her part in the women's suffrage campaign, and although I place on my web site some
strategies for engaging students with the mechanics of the play, I feel it necessary to
revisit some issues raised by incorporating the text into an already crowded semester. One
concern I have for the better teaching ofmy "dissertation specialty"--the subject not only
of my culminating work in graduate school but also the primary specialty of my twenty-
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year academic career-- is that election politics have never been so significant as they
appear to be now, in the last months of 2004, with a national election deemed the most
important of most people's lifetimes. One imp011ant factor in my need to revisit the
pedagogy of teaching suffrage literature is the availability on DVD and videotape of the
HBO movie, Iron Jawed Angels. I learned on the Iron-Jawed-Angels web site that one
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primary source for the movie is the autobiography of American Suffrage organizer Doris
Stephens, Jailed for Freedom (1920). The fact that a freely available electronic text of
Jailed for Freedom is available from Project Gutenberg makes the literature behind a
recent film release easily accessible for classroom use. With classrooms entering an
electronic age of interlinked and immediately accessible archival sources, the availability
of documents and resources on the web make for today's students an additional
justification of targeted reading concerning this topic. When the movie first premiered on
cable, on Susan B. Anthony's birthday, Februmy 15, 2004, Hilary Swank, who plays the
leading character, Alice Paul, spoke before the National Press Club. Neither the
prestigious New York Times nor The Wall Street Journal, in their flashy yet
predominantly critical reviews on the Friday preceding the Sunday evening premiere,
took note of Swank's appearance, but C-Span carried it live. The audio is archived at
NPR.org, and one can read the transcript on line at VotesforWomen2004.org. Now that
the movie has been nominated for several Emmy A wards, those first print reviews that
attempted to pigeonhole the film as a warm-up to the final episode of Sex in the City,
seem natTow in their dismissal of the project. Prior to the release of Iron Jawed Angels,
the best video resources for the teaching of Women's Suffrage have been Masterpiece
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Theatre's multi-part Shoulder to Shoulder and the documentary narrated by Jane Fonda,

Votes for Women (Neither are widely available.). C-Span included a segment on Harriet
Stanton and the Women's Rights Museum of Seneca Falls in its American Authors
[Series] I. Ken Burns's project on Stanton and Anthony, Not for Ourselves Alone, is
available and is accompanied by its own web site at PBS. None of these are engaging
drama, and Iron Jawed Angels very much is. When I reorganize the class for a future
semester, I will be incorporating the film into the class work. The story of Lucy Burns and
Alice Paul provides an important complement to the dynamic play by Robins, an
American writing about British suffrage well before the cause had become popularized by
other writers. 1
I need to state, parenthetically, that I used my credentials of teaching and writing on
Elizabeth Robins and Women's Suffrage literature to obtain from the HBO publicity
department a review copy of Iron Jawed Angels. It is not the commercial DVD on prerelease, but the unadorned (not even closed captioned) VHS copy of what aired and reaired regularly on HBO in February and early March. (Release date was set for September
7, 2004, and I was teaching the course in June.) As I prepared the design of the Women's
Literature syllabus, I was simultaneously preparing for a teacher workshop, "Expanding
Anthology Options with Online, Public Domain Texts." My lists of individualized reports
to be elected for the literature course were thus deliberately designed to show that a
truncated selection from Gilbert and Gubar--whether a few poems and letters by Phillis
Wheatley, a spare chapter or two from Uncle Tom's Cabin, Little Women, Incidents in
the Life of a Slave Girl, Olive Schreiner's Woman and Labour, or the briefest of passages
from Aurora Leigh or Julian ofNorwich--invited an expanded coverage, given this new
age of public domain works available in full text with just a click from my class
assignment page. No one of my 33 students elected as their optional reading the Doris
Stevens selection, and it would have been inappropriate to show Iron Jawed Angels as a
class film before its official release. Even so, I managed to address the existence of the
film and the briefest of pictorial references to some current events to drive home the some
connections between this new film based on the activism of Alice Paul and the Robins
play, so influential in its own time and now rediscovered by a generations of readers. Just
after the week of national mourning for Ronald Reagan, Newsweek ran a three-page fold
out panorama photograph of his coffin lying in state in the Rotunda. Prominent in the
background is the "Po1irait Monument" of the three leaders of the Women's Suffrage
1

I

I

Gates 41

What links the unusually effective dramaturgy of Robins' Votes for Women! and Iron
Jawed Angels is the vibrancy of women organized around a vital cause. Though each
requires understanding of its historical context, each is riveting for the manner in which a
contempormy (for us, in the twenty-first century) sensibility marks a message-oriented
work that documents the struggle for the enfranchisement of women. For Iron Jawed
Angels, the currency of the production is given the extra "edge" by its musical score and
radical camera techniques. Alice Paul and Lucy Burns are linked to a cause greater than
I
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their camaraderie. One challenges the other to own the new hat in a shop window, and
they counterbalance their hard work and dedication to their cause with different opinions
on tactics or how and whether to rest, recharge, or turn to the tactics of forcible resistance.
Yet all of that seems bait for the way that the film requires us to stomach the last third of
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movement, Elizabeth Cady Stanton, Susan B. Anthony, and Lucretia Mott. Our anthology
text contains Edna St. Vincent Millay's poem "To Inez Milholland," read at the dedication
of that monument. I assigned this brief sonnet, showed the current-events evidence of its
prominence, narrated something about the controversy of its placement, and then
acknowledged that another open space in the Capitol, Statumy Hall was the scene of one
of the more the moving memorials, held all across the countty, to Inez Milholland, after
her death in 1916. Even though Doris Stevens' account of the Washington memorial is
powerful, the scene is movingly recreated in Iron Jawed Angels. Each woman writes her
tribute on a simulated "ballot" that she deposits in a candle surrounded "ballot box."
Djuna Barnes's brief narrative, "How It Feels to Be Forcibly Fed," brief, in the anthology,
and on the syllabus, was my other "subjective" link between the necessmy Robins text
and my forecast to this set of students that Iron Jawed Angels would, too, find a place in
the canon. I also showed the classic poster of forcible feeding, from the picture book
accompanying the Masterpiece Theatre's Shoulder to Shoulder miniseries, Thus, with
some brief pictorials, I made a range of connections to and from Votes for Women and
more recent allusions to the early 1900s suffrage campaign.
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the action, the imprisonment of the White House suffrage picketers, their (later ruled
unconstitutional) arrest, imprisonment and mistreatment by forcible feeding. In Votes for
Women, the lead character's previous ab011ion gives the plot a surprising currency. The
play never speaks the word "abortion" and does not take a political stance on access to
abortion rights (In fact, such a controversy would have been anachronistic.) The fervently
pro-suffrage Vida Levering so deeply regrets she "sacrificed" the child her lover would
not help suppo11 (his aristocratic father would not have permitted their union or his out-
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of-wedlock paternity) that she hopes no future woman is ever so cruelly abandoned that
visiting a shady doctor and having a near-deadly procedure seems her only option. What
makes Robins' handling of her unveiling of the past friction between Vida and the
politician Geoffrey Stonor so effective is that, in the manner oflbsen's dramatic use of the
importance of the "discovery" of past associations that affect present action, Stonor's
pretty new fiancee, the heiress Jean Dunbarton, undergoes a catharsis. She has earlier
admired the charity work of Vida, urges Geoffrey to whisk her off to an open-air Votes
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for Women rally (thinking that if she is to be the wife of a politician, she must have some
information about this new movement challenging the established order, if only to say to
rep011ers how much she disapproves), and then realizes, in a brilliantly staged aside to
Vida's big public speech, that her Geoffrey and Vida have shared a past together. Unlike
The Bostonians, the Henry James novel with which Robins' play shares some
commonalities, suffrage politics do not get left behind. Vida, as students like to point out
(probably helped by previous editors' suggestions), uses her "leverage" with Stonor to get
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him, a rising star of the Conservative Party, to announce his support of suffrage as a
genuine--not politically expedient--conversion.
As is common in many fast-paced surveys of literature classes, when it comes
time to be tested, there is the need to incorporate more material and invite comparisons.
The professor hardly has time to stop to re-evaluate. Although Votes for Women was a
necessmy major component of the week's reading, it was also essential to pose a
comparative question on another work of "political" significance to women's lives. In the
way I organized the week and focused class time, Life in the Iron Mills by Rebecca
Harding Davis became the comparative text. I am not claiming that my assignment is a
definitive one or one I will continue to use, but it did work for this week of this class to
engage students in the material they read. Those who know some history of my teaching
of composition know that I have a key component of my Freshman Composition class
that requires the use of analogies in developing comparison and contrast papers between
works of literature, and I have delivered a workshop on the methods I use at a Gulf Coast
Teaching of Composition Conference. This new version of my analogy assignment foregrounded the need to address the three separate acts of Robins' play as a cohesive whole:
Develop an extended metaphor that works to compare / contrast
the tone I themes of the three separate acts of Votes for Women to Life in
the Iron Mills. You might determine that there are three (or more) separate
sections of Life in the Iron Mills that conespond to the three acts of Votes
for Women and the manner in which the play accomplishes its political
purposes. Or you might conclude that a single-purposed Life in the Iron
Mills makes an effective comparison.
Examples:
A.) If the three acts of Votes equate to three separate civic
buildings in a small town--a public library, a school auditorium, and a
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court house, the action and purpose of Iron Mills more closely compares to
a church, its Sunday school building, and its burial ground.
or B) Action in Votes for Women builds to a climax yet, at the end
of Act Two, has a riveting and essential third act that the shows how
phases of the growth of a sunflower start with a healthy burst from its
green stalk, climax at its blooming, but include the essential seed maturing
stage. By contrast, the way that Life in the Iron Mills develops reminds me
of the dotmant and growth stages of a weeping willow tree.
Analogical reasoning, of course, is a higher-level, critical thinking challenge. I can
measure the success of these papers based on a persuasive logic of comparison that also
mandates supportive detail in the form of quotations from the works which they are
showing their better knowledge of. Yet, in demanding that students soti out the strategies
that make creative literature didactic, whether in Robins' dramatic piece or in Harding
Davis' straightforward appeal to the reader, I ask of students a connective comparison
appropriate for their personal voice. While it was essential to include Life in the Iron
Mills, given the scope of course and available readings in the anthology, the next time I
teach Women's Literature, I will consider the addition of Iron Jawed Angels and Doris
Stevens' autobiography to the course. With the film and its principal source, I can provide
students with details and connections they need to examine of historically significant
texts.
The fabric of the film uses visuals to convey the power of the word, not merely
with short clips that show the impact of Suffrage banners or the Inez Milholland tributes,
but also with an extended sequence that recreates how details of Paul's forcible feeding
were smuggled out of jail and into the press. With the Stevens book and other web
resources available, students can judge the film's simplification of constitutional

Gates 45
amendment politics. Some creative plot devices are effective, even though unnecessary. A

I,
I

composite senator and his wife, "Emily Leighton," provide a powerfully persuasive strand
to the narrative, yet a fictional Washington Post sketch-artist, played by Patrick Dempsey
apparently to provide Paul, Burns, and Stevens a romantic interest, though cute, is less
integral to the outcome. Two elderly women stand out as "heavies" whose hearts are
changed by the energy and determination of the activist women and the humiliation that

i

.I

Alice Paul, especially, is subjected to. The female prison guard who barks orders is at
first resistant to Paul's disruption of her rigid work camp discipline. By the time of Paul's
mandated release, it is this severe guard who is respectful and protective. Likewise,
Angelica Huston plays Carrie Chapman Catt (leader of National American Women's

I

I

Suffrage Association) with a fierce opposition to the younger women at the first. But her
character finds a way to use the tactics of Paul and her National Women's Party activists
to wield influence with President Wilson. Her final gesture of standing--so that Paul,
weakened by her prison ordeal, can sit when President Wilson finally does address
Congress with his support to the Amendment-- is nicely representative and captures in
one scene how Huston earned an Emmy nomination for this performance. The film makes
its own use of visual metaphors (and this, by itself, makes a useful contribution to the
way I assign analogies as a component of comparison/contrast papers). The most blatant
is that of a child on a swing. With repeat thematic resonance, the camera allows itself the
view of the child's arcing view of the sky, dipping, reaching. That makes the viewer
notice other abrupt camera tactics. The "reduced frame" shots of the bigger events--the
initial suffrage pageant, protests at the gates of the White House, and floor action in the
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US Congress and Tennessee Legislature--make one suspect that a tight budget forced
some cutting of corners. Yet the final scenes prove we are in the hands of talented
filmmakers: Cut-out stars that appear to be merely the playthings of the youngsters
hovering around the National Women's Paity Headquarters, anticipating the vote of the
Tennessee legislature, take on added significance. The final montage becomes even more
significant when just a bit ofresearch informs us that the banner Alice Paul unfurled at
the celebratory moment held a star stitched into it for each state, as that state ratified the
Women's Suffrage Amendment. The availability of this film helps validate the case that
the literature of women's suffrage deserves a place in the canon.

I
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Poem in Response to
Robert Burns's "My Love is Like a Red, Red Rose"

My love is like the azaleas in April
Some pure white, some deep red.

They say that pink clashes with orange and lavender
(Choose just a two-color complementa1y scheme for your garden border).

But just to have splashes of color
after the dremy brown of winter
is what we celebrate together.

I'll love you when you overwater
and I complain about the bill.
I'll love you because you buy more plants
and because
You are the one who digs me holes.

Even ifwe lost the house or crashed the car tomorrow,
I'd love you because you'd calm me down
And show me how we can make it through.
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Ctying Time
I don't cty very often, but I definitely cried on June I 0, 2004. That Thursday
afternoon, I had the television muted, and I was occasionally following Fox's coverage of
President Reagan's funeral proceedings. File footage of Ray Charles came on the screen;
as I turned up the sound, I hoped that Ray Charles would be performing for President
Reagan one last time as he had at the White House twenty years ago. Deep down, I knew
this wasn't the case. The hairs on my arms stood up, and my throat became tight as the
news ticker came across the bottom of the screen--"Music legend Ray Charles dead at
73." After getting the details of his death as the result ofliver disease, I spent the rest of
that afternoon and much of the night listening to his CD's and albums while having a few
drinks in his honor as I conducted a sort of solitmy Irish wake for an American legend.
The music of Ray Charles has been a pmt of my life for as long as I am capable of
remembering and probably before. My parents, especially my father, have always loved
jazz, and this was the music I listened to as I grew up during the '70's, so I became well
aware of Ray Charles at a very early age. I can vividly remember seeing the album cover
to Ray Charles-Modern Sounds in Counlly and Western Music resting on top of the huge
RCA cabinet stereo that contained a phonograph and a radio. At the time, I didn't
understand the power of the words that Hank Williams had written or the significance of
a black, jazz musician perforn1ing the songs better than they had ever been performed, but
I did know that I liked it. When Ray Charles passed, it felt like a faraway uncle that I had
never met but had gotten letters from had died.
For me, it was quite ironic that Brother Ray's death would come less than a week
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after the death of Ronald Reagan. Like Reagan, Ray Charles was a symbol of America.
He embodied the American Dream and showed what is possible through talent and hard
work. Blind by the age of seven and orphaned before he was a teenager, Charles
overcame poverty, disability, drug addiction, and racism to become one of the most loved
and respected musicians of the twentieth century. Through it all, at least publicly, Ray
Charles seemed to be a ve1y positive man who, despite his enormous talent, had a sense
of humility and grace that is lacking in many of today's less talented musicians.
Ray Charles may be gone, but he will always be a part of my life. Whether I am
slow-dancing with my wife to "No Letter Today" or ttying to sing along with "What'd I
Say," I will still get goosebumps and smile.
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From the Delta to Jamaica-A Teaching Strategy for Developmental Composition and
Speech Classes
In their article "Writing Assignments-Pathways to Connections, Clarity,
Creativity," Rebecca Brent and Richard Felder state that the choice of writing
assignments that prove relevant and interesting produces student work that exemplifies a
deep level of thinking (43). While many topics for these classes typically involve
students speaking or writing about aspects of their personal lives and experiences, this
strategy requires them to complete an assignment that involves research related to other
people's lives and careers. Timothy Jay and Peggy Brooks have noted that students

I

frequently self-censor when they are required to write about their personal lives, so this
assignment proves quite effective for those who are reluctant to reveal details that they
consider personal (83). It also ensures that there will be a variety of student responses.

It is my belief that speech courses and developmental writing classes can go
beyond merely covering the content material required for these courses and can, through
the use of alternative topics, promote a cultural literacy for the students. This strategy
seeks to promote cultural literacy by requiring students to research musicians and musical
groups, primarily African-American, with whom the average college student would not
be familiar. Before beginning their research of musicians crossing many musical genres,
students are told to look for links between the particular musicians and more
contempormy artists.

i \

This lesson will require at least two class meetings for composition classes, but

I

speech classes might require three to four sessions depending on their size. The
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procedures for this strategy are quite simple. Before class, I fold and tear index cards into
equal sized pieces until I have enough slips for everyone in the class. Then, I write the
names of musicians or musical groups, mostly African-American, that will not be easily
accessible to students in terms of popular media, on the slips of paper. The slips are then
folded and placed in a hat or a box from which the students and I will draw. During the
initial trial of this lesson, Black History Month, I decided to use black musicians for
topics; some of the musicians included were Robert Johnson, Bessie Smith, Charlie
Parker, Duke Ellington, Ray Charles, and Bob Marley.
The students are instructed to draw the slips from the hat before the lesson is
explained to them. After we have all drawn names, each student reads the name on his or
her slip of paper and then fills out a sign-up sheet that is circulated among them. I then
explain the assignment and what is expected of them. For either an extended paragraph
or a three to five minute speech, their research must include the artist's biographical
information, geme of music, hit songs, and the influence that he or she has had on other
artists. After explaining this, I speak for a few minutes on the musician whose name I
drew to show the class what I want them to do with this assignment.
This strategy has worked quite well. While doing their research, some students
consult their parents for information. Many students have admitted that they had never
heard of the musician assigned to them, but they seemed to be genuinely interested
afterwards. For a developmental writing class, this strategy works well because the
students don't have to wony about selecting their topics and it ensures that there will be
no duplication of work because each student has a different topic. In the future, I plan to
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modify this strategy by substituting writers and historical figures for the musicians used
with this lesson.
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Do All Good Things Really Have to Come to an End?
In the sixty-two years I have lived, I have seen many endings, such as the end of
the typewriter as the writing instrument of choice, the end of 78 and 331/3 RPM records,
and the end of the oscillating fan as the main method of cooling houses on hot summer
afternoons. In their time, all these things were useful, but what succeeded them-word
processors, CDs, and central air conditioning-was even better. Another thing that is
rapidly disappearing, however, is much more disturbing to me, and that is the end of
reading for pleasure, an ending that, to me, is only a precursor of the ending of
reading-period. In his mticle "Waiting for the Movie," in the July 19, 2004, issue of
Newsweek, Malcolm Jones quotes from a 2004 report, "Reading at Risk: A Survey of

Literary Reading in America," by the National Endowment for the A1ts that 'at the
current rate of loss, litermy reading as a leisure activity will viitually disappear in half a
centmy' (58). He goes on to say that, according to the NEA report, the number of
Americans who have even looked at a single book, poem, story, or other piece of fiction
over the course of a year has dropped by ten percent since 1982 and, furthermore, among
young adults, the drop was not ten, but twenty-eight percent (58). Dana Gioia, prominent
American poet and editor of literary anthologies and the chair of the NEA says that "even
three pages of Harlequin romance ... got counted" in the survey (qtd. in Jones, 58). In his
words, what the report shows is that "For the first time in modern histmy, less than half
of the adult population now reads literature, and these trends reflect a larger decline in
other sorts of reading" ( qtd. in Brown ). This last part is what scares me. What will

happen if the trend continues? How long will it take us to get to the point at which no one
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reads anymore? As teachers, what can we do to forestall the disaster that would result if
no one could read?
First, we must realize the obstacles we are up against in bucking the trend. We
know what some of the worst of those obstacles are: spending time in front of a
television set; listening to music on the radio, CD player, or other portable music player;
participating in numerous spotis and recreational activities, and surfing the Internet
(Brown 2E). Older Americans of my generation usually are not as enslaved to these
reading alternatives as younger people because they came to us much later in our lives,
but for those in younger generations, most of these alternatives have been with them since
birth or shortly thereafter. That means their exposure to these deterrents to reading good
books has been much greater. They, like their parents, feel that television, computers,
music-playing devices, and structured leisure activities are necessaiy to being a wellrounded human being. And I have no problem with all these things in moderation. In fact,
I am using a computer to write this aiiicle, and it is much faster than the typewriter I once
had to use; however, I don't do my reading at my computer, nor do I spend hours on end
surfing the web. Yes, if! need some information in a huny, I will use the Internet, but if!
am not in a hurry, I much prefer to use the printed word that I will find at the library or at
the bookstore. I believe, as Bill Brown does, that "[t]he printed word gives the mind time
to digest and question information in a way that the fleeting images on a screen do not"
(2E).
To counter this first obstacle, we teachers must make sure that the students we
teach develop a love for the printed word. Teachers in the lower grades are getting a lot
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of help doing this through many state-mandated reading programs and the federally
mandated No Child Left Behind goal that all students will be reading at grade level by the
third grade. Students are not only being exposed to lots of good books at the elementaiy
school level, but they are also being taught reading skills. Even at the middle school level,
students are exposed to reading through programs such as the Accelerated Reading
Program. What often begins to happen at this level, however, is that reading choices are
limited or reading is connected to test taking or some other form of assessment so that by
the time readers get to high school, they are disenchanted with reading, or they have been
labeled as "poor" readers and have been allowed to fall into the crack
of illiteracy. Teachers of adolescents, therefore, need to be teachers of reading, whether
their subject area is English, social studies, mathematics, or science.
A second obstacle to motivating students to continue to be readers emerges when
thinking of subject area teachers as teachers of reading. That is that so much of the
material to be read in these disciplines is not, by any stretch of the imagination,
interesting reading. Let's face it-textbooks are often poorly written on a variety of
levels: not only are they often written above grade level, but they are filled with technical
jargon and other types of boring language. They also tend to overload the reader with
information that he or she is ill-equipped to decipher. Sure, most readers can decode the
words, but far fewer can comprehend the meanings. In their book, Reading for
Understanding: A Guide to Improving Reading in Middle and High School Classrooms,
Shoenbach, Greenleaf, Cziko, and Hurwitz suggest that subject-area teachers establish
reading apprenticeships to help adolescent readers be more successful in dealing with
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difficult texts. The ways they suggest accomplishing this is by (I) having students look at
their own reading processes and (2) by providing opportunities for students to share their
work tlu-ough group workshops and classroom discussions (117). They go on to say that
"helping students become independent, critical readers of subject-area texts is not a

diversion from real teaching. Rather, it is essential to students' understanding of
curriculum content."
What, you may ask, does any of this have to do with the NEA statistics that show
reading of fictional text is declining at a rapid rate? My answer would be
EVERYTHING! Other than the obstacles to reading cited as "the first obstacle" earlier in
this essay, what turns teenagers away from reading anything is the informational texts that
they are required to read to become educated. When a reader has difficulty with the texts
that he or she must master to learn the subject matter for the courses that will determine
whether he or she will be successful or not in school, do you think that student will rush
right out to read other books? I don't.
So, what can we do to help our students with their in-school reading so that they
don't turn away from all kinds of reading One answer is to make sure we have a variety
of informational texts in our classrooms that are at different reading levels. We should
steer the students who are not reading at grade level to other texts that will give them the
information we want them to learn, but from a source that they will be able to master.
Besides the textbook, we should amass a collection of aiiicles, picture books, newspapers,
and a wide variety of other resources on the topic we are covering in class, and we should
allow students some choice in how they read to gain information about that topic.
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According to Bruce Lowiy, "most of the reading kids do at school is required reading,
often linked to standardized tests. Long gone are the days when Johnny is allowed to just
go to the shelf at the back of the room and pull down a book of his choosing, without
regard to how many points he's going to get on the next quiz" (Anniston Star 8A). We
need to give "Johnny" more choices.
Another thing we can do to help students to cope with the materials in their
textbooks is to teach them how to read a textbook. Textbooks cannot be read in the same
way one reads a novel or a short story, so students need some tools for doing this reading.
The teacher and class need to look at text together, or the teacher may have the class to do
this in groups. If students can determine the structure of the text, looking at such things as
titles and subtitles, illustrations, the glossary, bold-face type, etc., they will have a better
stmiing point for learning the information the text is intended to present (Schoenbach et.
al. 131 ). Students should also be shown how to use graphic organizers to help them
reflect on text, and they should learn how to take notes and ask good questions, perhaps
with the teacher doing a "think-aloud" activity to model how he or she would respond to
a p01iion of the text (123). Subject-area teachers should also teach some "chunking"
strategies, since text comprehension usually comes about quicker in small doses.
A third obstacle we must work on overcoming to ensure the future of reading is
lack of reading outside the classroom. In an editorial in the Anniston Star, Brnce Low1y,
who is the Commentmy Editor, said this in response to the NEA report: "If parents don't
read, kids don't read." (8A). Somehow, we must get this message to parents, getting them
involved in their child's reading by serving as a model by reading themselves. Parents
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should start encouraging their children to love the written word from bhth on. Instead of
buying video games or CDs for children every time they are in Wal-matt, parents should
buy good books. They should also buy good books for themselves AND read them.
Parents should also set limits on the amount of television, computer, and video game time
their children are allowed to have.
On September I, 2004, The Birmingham News published the latest scores on the
state achievement test results for Alabama for grades 3-8. One of the areas in which
students were tested was reading. What was interesting to me about the statistics, which
were published separately for each of the grades, was that between the seventh and eighth
grade, in most cases, reading scores began to drop (I SA). This drop indicates to me what
I surmised earlier in this essay: we are losing the adolescent reader. We cannot afford for
this decline to keep happening, or the day will come when adults don't read at all
anymore. They will have lost all interest in reading sometime during their high school
years. We will be left to wonder, as Malcolm Jones says, "not just if Americans will ever
be on the same page, but if they'll be on any page at all (58). We cannot let this
happen~we must do whatever it takes to make the students we teach love reading, even
if it means giving them more choice about what they read and if it means becoming
teachers of reading, no matter what our discipline may be. Otherwise, one day, one of our
most powerful means of attaining knowledge and truth will no longer exist, and we will
be surrounded by ignorance. We will be unable to function even at the lowest level
without reading, so we must find ways to ensure it never disappears. Surely, such a good
thing as reading will not have to come to an end.
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Light 63
Aging

This blanket of life
Carefully comforting
While
Covering my youth.
Wrapping me silently
Underneath its softness
Yet
Awkwardly luring me
Into a different place
In life.
Anticipating its warmth
Of
Wisdom
Patience
Contentment.
Swaddling me
So that I may rest
Peacefully
In life's new
Hopes
And
Dreams.
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Dancing Queen
Although I was only fomieen, I was the American Bandstand Dancing Queen of
1976. Every Saturday, from 11 :30 to 12:30 P.M., I centered myself in front of the family
RCA console TV, turned the channel (by hand, not remote control) to Dick Clark's
American Bandstand, and stood anxiously awaiting each song and the week's featured
guests (never sitting, of course, for I had to be standing to copy the Bandstand dancers'
twists, turns, twirls, and latest moves). It wasn't long before I, too, had the moves and the
grooves to the get-down tunes!
Our den downstairs served as the "cool" place for my younger sisters and me to
"hang out." Green shag carpet matted the floor. Framed family photographs, most of
them school pictures, covered the dark paneled walls that surrounded our stage. Painted
bookshelves, "Goldemod" to be exact, hung above the old RCA and featured hundreds of
bound Readers' Digest issues dating back to the beginning of time. I wonder whatever
happened to those things? Two small windows, high above my viewing range and
covered with thickly lined forest green drapes, prohibited much sunlight from reaching
into the room. It was always dark in the den; we liked it that way.
My imaginary audience loved to watch me dance! They sat on the green, black,
and beige plaid sofa each Saturday. I imagined they purchased their tickets and had
waited for hours outside the "studio" before being allowed to enter.
Often, my younger sister would join me. Although she was five years younger
and a major brat, I often allowed her to participate in the spotlight dance. Since my
youngest sister was only four, she served as a member of the audience or a background
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moves that we never quite mastered. Mama and her friends just laughed and shook their
heads. I'm sure they were thinking back to their dancing days at the sock hops doing
"The Jitterbug" and "The Hand Jive."
"What kind of dances are these kids gonna think up next?" someone would
inevitably remark.
Twenty-eight years later, after the Spirit of '76 has long faded away, certain songs
like "Shake Your Booty" by K.C. & the Sunshine Band, or smells like fried salmon
patties coming from the kitchen upstairs, or memories of glow-in-the-dark Yo-Yo's take
me back. I go back to those preteen years when everything seemed so awkward: the
changes in my body that I desperately wanted to hide, acceptance into the "popular"
group at school, stupid and embarrassing parents who never understood me, and the ever
present, never ending trials of adolescence. Everything was crazy ... except for those

American Bandstand Saturdays ... Classic Rock ... Funkadelic ... Disco ... green shag
carpet.. .my imaginary audience ... little sisters ... and dancing.
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No Exit
As she topped the hill, Megan slammed on her brakes as the car in front of her
stopped without warning. She prayed as the car loomed closer through the windshield,
hoping the brakes would hold. The car slid to a stop mere inches from the bumper in front
of her. She breathed a sigh of relief and tried to calm her nerves before she surveyed the
situation. Two cars in front of her, the road was blocked by two utility vehicles working
on a downed power line. She didn't envy them working in this drizzle. The sky was a lead
gray, making it hard to tell whether or not the sun was actually up yet.
Looking in the rearview mirror, Megan could see that three cars had already
pulled in behind her, so there was no going back. The only option was to detour into the
cemetery. She knew from previous experience that there was an exit to another road on
the opposite side. The only problem was that the cemetery was built on rolling hills with a
labyrinth of roads crisscrossing at intervals, but none of them were marked, so it was easy
to get stuck on a dead end. "Dead end," what an ironic phrase for a cemetery. She

I

shuddered at the thought. She didn't want to think about it. Taking another steadying
breath, she followed the line of cars into the entrance but soon lost sight of the car in front
of her as it topped one of the hills. Unsure which road led out, she picked the one that
seemed widest and most traveled. It was only a matter of moments before she realized her
mistake. She was headed for the one place she had sworn she would never go. She could
still hear his voice that day.
"I won't be gone long, Meg. It's barely raining."
"The forecast says it's only going to get worse as the day goes on. Why don't you
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just stay home?"
John had insisted on going fishing, despite the weather, saying that the skies
would be clear down on the lake. He was right. The lake was crystal clear, and so were
the skies. He'd fished late into the afternoon. By the time he had loaded the boat for the
trip home, it was dusk, and rain had begun again in earnest this time.
Megan shook her head and turned on the radio. She focused on the song playing,
but it was a haunting melody about lost love. Switching stations, she could find nothing
better, so she turned it off. Every turn she took seemed to lead in her in a circle. They
were concentric circles that narrowed at eve1y loop, closing inward. Topping a rise,
Megan scanned the horizon and spotted the exit. With a sigh of relief, she headed in that
direction. Somewhere in the miniature valley between the hill and the exit, she made a
left turn, expecting to top the hill and see the gates. Instead, she saw the tree.
"I always wanted to be buried near a tree," John said.
"Why?"
"So that I can always get shade," he replied.
Looking at his sunburned body, she had to laugh. It was just like him to make a
joke even when he was in such discomfmt.
She laughed aloud at the memory, but it quickly turned to a sob. Forcing
the tears back, she tried to think of something else, anything, but the tree took up
all the space.
"I'll just drive on by. I won't look," she said aloud.
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The idea was great in the01y, but not in practice. As she drove even with the tree,
she realized that the road ended a few feet past it. Her headlights hit a sign: No Exit. She
frantically searched for a way out, a turnaround, but her only choices were to stay there or
back up.
She stared at the sign, and the tears began to flow unbidden. Images of John as he
left that day, smiling and healthy. Images of John in the hospital, attached to tubes and a
ventilator. Images of John in his casket, peaceful and cold. He was gone. The tears turned
to sobs that wracked her whole body. Twenty minutes later, she searched for a tissue to
wipe her nose and d1y what was left of the tears. On shaky legs, she got out of the car,
walked the few feet to the neat grave under the shade of the giant oak, and looked at the
simple headstone.
Megan reached out and brushed the name with the tips of her fingers: John
O'Ryan. She looked at the dates and her eyes widened. Today was John's birthday. She
looked up into the sky as if she could see the invisible hand that had led her here, but the
only evidence was a ray oflight breaking through the dense clouds.
That was good enough for her.
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Teacher Without a Classroom
Recently, a movie with Tom Hanks called The Terminal was released into
theaters. It is about a man who has no country because a military coup in his native land
keeps him from returning home and Customs won't let him into America. So, he ends up
living in the airport terminal indefinitely. I sometimes know exactly how he feels. I am
one of a growing group of teachers in the college systems of America known as adjuncts.
Most people don't even know what I am talking about when I say I am an adjunct. For
those who don't know, let me explain. Adjuncts take classes not filled by the full-time
instructors. These classes are often on different campuses or with long intervals between
them, which can be frustrating to say the least. I have been known to teach six classes at
as many as three institutions of higher learning in the same semester. Because of the
nature of our business, adjuncts are often left to roam and hunt for a place to grade
papers, type tests, or even just eat our lunch in peace. We are teachers without a
classroom to call our own or even an office of our own. What's an adjunct to do?
At the moment, when students ask to meet me in my office, I take them to the two
filing cabinet drawers that I call home. One has my name on it; the other does not. Yet, it
is mine because "possession is nine-tenths of the law," or so I am told. My bookshelf is
the first half of the first drawer, and my filing goes in the second half with the bottom
drawer for storage of old papers. The closest thing to voice mail that I have is sticky notes
and slips of paper in my cubbyhole downstairs in the office, left by the office staff. I
usually get those several days after the fact, considering that I am only there two days a
week. My computer is at my house, along with my desk. Considering it is a desktop
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Waiting Still

Oh my love is like a red, red rose
That's neath the winter's snow
Waiting for the spring
To melt away the cold.
Waiting, waiting ... waiting still
For the one I love.
Though I wait through ages past
and ages still to come
I will wait until spring is duly come.
Waiting, waiting ... waiting still
For the one I love
I will wait until June is come
And my love blooms fmih in time.
Oh my love is like a red, red rose
That's neath the winter's snow.
May June come soon and free my love
So I will no longer be waiting still.
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Stress, Cookies, and the Writing Project

Ii

Upon planning my teaching demonstration for the Writing Project, I decided to
use and embellish an exercise that I usually ask my students to complete on the first
"real" day of class. I teach freshman composition at a small university in northeast
Alabama. Although most of my fellow Writing Project participants were middle school
and high school teachers, one reason that I chose this particular exercise is that I felt that
it would appeal to students of many different ages with a little age-appropriate tweaking.
I know from my own children that their attitudes improve a great deal when they are
offered something that they like to eat, and I know that my college students have
responded in a similar manner. However, I was worried about my presentation for
several reasons. First, even though my college students are ve1y cooperative in this
exercise that uses cookies to prompt vivid, descriptive writing, I was not sure if! could
take for granted that younger students-or even my older, more experienced colleagues-would be willing or able to respond in the same manner. What if cookies send eighth
graders into sugar induced frenzies that leave them no concentration for writing? What
ifmy Writing Project friends refuse to think about anything so sugar-filled and fattening
as a homemade chocolate-chip cookie? What if, in short, my favorite writing exercise
that begins my every class on a positive note goes over like a lead balloon when mature
adults, professional English teachers, attempt it? I'm sure that these questions sound
familiar to anyone who has been a first-time Writing Project participant, but the fact that
I had company in my anxiety didn't ease the butterflies in my stomach.
The writing exercise usually takes place on the third or fourth day of class,
following the address of administrative details and students' completion of informational
questionnaires. The class meeting before this one has been spent writing diagnostic
essays: shoti, ungraded writing done on an assigned topic that I use to determine
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placement issues. I usually talk briefly about the idea of writing as a process and then ask
I '

I

the students to write a short description of their own writing processes. This assignment
not only allows me to analyze a student's abilities, but it also gives me the basis for later
discussion if a student shows that he or she is struggling. So the next class meeting is
truly the beginning of class, since it is the first time I am expecting anything of them as a
class and not as separate individuals. It is often also the first day that a student may feel
he can do something else instead of attending my class
Here's what happens. I begin the class in a conventional way, talking generally
about descriptive writing and figurative language. I read some ofE.B. White's "Once
More to the Lake" out loud and identify some of the images that I like, inviting similar
responses from the students. We talk about the five senses and identify sensory imagery
in the essay. I write the names of each of the five senses on the board in a line, leaving
plenty of space under each term. I ask the students to do the same thing on their papers.
Then I open a brand new, sealed bag of chocolate sandwich cookies and walk around the
room, placing on each desk a napkin and a cookie. I ask the students to write at least
five descriptive words about the cookie under each sense they have written on their
papers with the exception of the sense of taste. When all other senses have been
explored and recorded, I let them eat their cookies and complete their observations.
Sometimes I have to provide second helpings. After they have finished eating and
writing, I send everyone into the hall for a drink of water. While the students are
drinking and returning to class, I use the time to fine-tune the groups that I have made
after reading the diagnostic essays. Remember that this is very early in the semester, so I
have no way of knowing who are the leaders among them. No one knows yet, since
college classes are mostly made up of people who don't know each other well. The easy
group is the one made up of students who, for one reason or another, did not eat the first

I
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cookie. I group these students together.
Once they are settled into their groups, I briefly remind the entire class about
similes and metaphors. Sometimes this topic has already come up as part of the
discussion of the E. B. White essay. I ask eve1yone to write at least one example ofa
simile and a metaphor that has been inspired by the cookie they have just eaten. Again,
there may be more cookies that must be eaten to refresh the memmy. After completing
this part of the exercise, I ask the groups to work together to generate one descriptive
paragraph, including sensory language, similes, metaphors, and a title. The students are
usually more than willing to take on this assignment, and there is general hilarity as the
merits of one image over another are discussed. Then I take up the paragraphs and read
them out loud, without identifying authors. It's always a great deal of fun, and sometimes
the titles are the most fun of all. The ones that I remember most include "The Zen of
Cookie," "The Cookie and I," "How to Best Bond with Your Cookie," and "The Vile
Sphere." I'll bet you can guess which group wrote the last one!
Before ending class, I restate the ideas that we've reviewed through this exercise.
We have experienced effective sensory language and written expressive paragraphs. We
have also talked about tone, voice, and word choice and how important these elements of
good writing can be. Finally, we have worked together in groups with the common goal
of creating a paragraph, and while accomplishing this goal, we have learned more about
each other and the writing process. Not bad for the third day of class.
This exercise has worked well every time I've used it. There are all kinds of
books and miicles that explain the reasons it works. I planned to cite Donald Hall, Robert
Graves, and Mina Shaughnessy in the introduction to my presentation for Writing Project.
I had more recent citations from Bruce Pirie's book that addresses writing problems
characteristic of teenage boys and Christopher Lee on students with learning disabilities
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as well. I am well aware that I cannot take for granted that the exercise would work out as
well as it does in my classroom (or, for that matter, in a journal article or educator's
I

!
Ii

textbook). Differences in audience and setting could make my entire demonstration fall
flat.
First, the element of surprise was gone. One thing that helps in my classroom
setting is that my students are caught unaware. Eating cookies in a college class,
particularly in a freshman composition class, is not an expected activity. It is this
unexpectedness that I think stimulates the student writing and helps them think of
unconventional yet genuine figurative language. I could not count on this element, since
on Friday, the next week's Writing Project schedule contained my tentative title ofmy
presentation to fall on Tuesday: "Food for Thought: Using Cookies to Stimulate
Creative Thought in the College Classroom." (Note for future presentations: use an
ambiguous title.) It was too late for me to do anything about it this time, however, and
everyone knew they'd be snacking at 9:30 on Tuesday morning.

I
1.

The other potential problem was that most of my freshman composition students
don't know each other yet. In their eff01ts to work cooperatively toward the
accomplishment of a single goal, they present themselves as they wish to be perceived.
This is ve1y valuable for a teacher in a class that uses the workshop approach. In contrast,

I

we members of the Writing Project were beginning to know each other almost intimately.
We had been meeting daily for two weeks, and our roles ofleader, facilitator, and class
clown had been pretty clearly established. I decided that the only little thing I could do
that might shake these patterns up would be to form groups of a mix different from that of
our Response Groups. I didn't think it would make much difference, but it might help.
Finally, there was the problem of the writing itself. Freshman composition
students usually begin the semester in a highly motivated state of mind. They are excited

I

I
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to be at college; whatever their writing problems in the past, they are all sure that they can
complete a perfect essay in about an hour's time. They do not want to waste time on the

I
I
I
I

I
,1

process of writing, and they are usually very serious about their abilities. The cookie
exercise forces them to slow down to experience a little fun in the process of composition
and to draw on the typical adolescent love of language and the ability to use words to
make someone else laugh. It's writing without the worry of the loss of financial aid. The
cookies and the paragraphs that they inspire are a way of the class establishing its own
particular footprint or voice. We work very hard in freshman composition, but
sometimes our work seems more like play. In contrast, the participants in Writing Project
were all very determined writers. We had been working hard at our writing for two
weeks. We saw ourselves as writers, unlike the typical college student. Our confidence
was reality-based, not based upon the urge to finish writing so we could go do something
else. I was worried. Would the Writing Project participants think this was just something
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silly that I use to get the students on my good side? Would they have any fun at all?
Would they think that fun and writing might work against each other?
It was too late to change my topic. It had already been discussed in my planning
conference and printed in the week's schedule. In a quietly panicked state of mind, I
decided to make some last-minute changes. I chose to embellish my lesson by adding a
reading of If You Give a Mouse a Cookie, a favorite book of my daughter's childhood. I
decided to use home made chocolate chip cookies instead of the boring store-bought ones
I usually give my students. I added a visual element involving construction paper, magic
markers, pictures of cookies and descriptive words and phrases for the elementary school
teachers.
I baked cookies, typed my lesson plan, and worried.
On Tuesday morning, my hands were sweaty, but at the appointed time, I took a
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deep breath and jumped into my presentation. To my relief, my "students" were
wonderfully receptive and insightful. We did have fun, and their adult perspectives
yielded paragraphs unlike any I've ever had generated by student groups. The time fl ew
by, and when it was all over, I felt relieved, grateful, and - I can say it- proud. I'd spent
all that time worrying over nothing, but who's to say what would have happened if I had
not been so worried? How important were those changes that I made at the last minute?
I learned a lot from Writing Project, and this experience is an example of one of
the less tangible things that I may have learned. I have learned once again the lesson of
preparation, and the importance of being prepared in our daily success, or lack thereof, in
the classroom. I have also learned (again) the lesson of confidence and how important it
is for that confidence to be based in reality. Finally, I learned from my last minute
changes that it is important to look at audience and setting every time I plan a
presentation, no matter how well that presentation may have worked for me in the past.
In closing, I want to offer these words to future Writing Project participants: when it
comes to your teaching presentation, try not to worry. You are a good teacher, and you
know what works in your classroom. Choose the thing you like to do best of all with
your class, prepare just as you would with your class, and then make any changes that
might be appropriate for your audience. Finally, take a deep breath, walk to the front of
the class, and jump right in. You'll be just fine.
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Two Days' Notice
How exactly does a "normal day" change your life forever? Well, it's easy and
lightning quick. Our church had recently chosen a new pastor, **Brother Johnny Smith.
He had the typical family: one wife~two daughters. His oldest daughter, ** Ashley, was
somewhat of a tomboy. She rode horses, drove a truck, and walked much like a man
proud of his hard work. Her father took her to see a man about buying a horse when she
was twelve. The owner swore that the horse was "great with kids." On that particular
day, the horse was not feeling very sociable and began to stand on two legs while she was
in the saddle. For some odd reason, she was sitting on the horse while the horse was
sitting on a concrete slab. The horse continued to thrash about, throwing Ashley off the
horse. What the horse did not expect was that he too would lose his balance. This
roughly car-sized horse fell squarely on Ashley, knocking her unconscious. For two to
three months, Ashley was unable to walk without the assistance of a wheelchair or
crutches. This explained her masculine walk.
Unfmiunately for Ashley, she came into a situation where all of the young people
of our church had paired off and weren't very open to any new members. What can I say:
'

I,

we are all creatures of habit. Anyway, Ashley was left to her own devices when it came
to social events with our church. But about a month after they had come, we took our
youth group to a Judgment House in Arab. Someone, not me, had invited Ashley to ride
with us. On the way, she and I began to talk of college. We had both taken some classes

I

at Jefferson State Community College, so we knew some of the same professors. As the

J

evening progressed, she slowly worked her way into our small group, which consisted of
my best friend **Kim and me. From then on, Ashley was pait ofus.
Ashley and I were both single, so we spent several weekends together doing "girl
stuff': going to the mall, the movies, and shopping. She soon became a closer friend to
me than Kim with whom I had been best friends since we were both four. I don't know
what about my friendship with Ashley bothered my parents, but it did. Slowly, I began to
drift away from my parents, my sister, and the rest of my family. All of my free time was
spent with Ashley. We became inseparable.
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During the next year, we talked about our future plans for college because she was
getting ready to transfer to Auburn University, pursuing her goal as a veterinarian, and I
was closing in on my last year at Jefferson State Community College. One weekend, I
accompanied her and her family to Auburn to look at a house that her father was thinking
of buying for her since she was going to be spending the next six years in Auburn. On the
way down, Ashley and I talked about what it would be like ifwe were to move down
there together. I could take classes at the local community college until I was ready to
transfer to Auburn myself. The house had three bedrooms, so she would be looking for
two roommates to help with the monthly m01igage of the house.
When we arrived, the house wasn't what I expected. It was a "fixer-upper," to say
the least. Thick woods that seemed a little discomforting also surrounded it. After
thoroughly looking over the house, we met with the real estate agent at the local
Hardee's. While Ashley and I were munching on some lunch, her father was signing all
of the necessary paperwork to buy the house. It was a done deal. The feeling I had about
the house should have registered to me as an ill-fated sign, but I shrugged it off. I
justified my uneasy feeling, thinking I was just nervous about moving away from my
parents.
I decided that getting out of Oneonta was probably the best thing for me. Because
ofmy relationship with Ashley, I wasn't getting along with my parents. I didn't know
where I wanted to go to college, but Auburn didn't seem so bad. I began to brew over the
things that I would have to do if, in fact, I did move to Auburn. One important fact I
should mention here is that my parents had no idea that I was even toying with the notion
of moving. After weeks of pondering, I decided I would talk to my parents. On Tuesday,
Februmy 16, 1999, we were in the living room watching television when I so gingerly
asked what would be involved with transferring my car insurance over into my name.
Nosy as my mother is, she wanted to know why I wanted to know. She adamantly
informed me that it would be more expensive for me to pay my own insurance and not to

I '

even worry about it.
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This conversation continued very vaguely without my answering any question
with a firm answer. I figured she was getting in a tizzy, so I wouldn't push the subject
any fmiher. However, Mother wasn't satisfied with that. She demanded to know if this
had anything to do with Ashley moving to Auburn. I reaffirmed her thoughts, telling her
that, yes, I wanted to move to Auburn with Ashley. My mother can be a bit emotional at
all times, so, of course, she began to cry. My stepfather began to voice his lack of support
concerning my decision. Mother finished the laundry she had been folding and persisted
in telling me that I was only doing this to get away from her and my stepfather. I assured
her that I was not making this decision based on that fact, though I wasn't quite
convinced of that myself. My mother and my stepfather both left the living room where
we were all sitting, leaving me only with my thoughts.
I was raised in church, and I have always tried to turn to prayer when things got
too confusing for me. As I sat on the couch, I prayed, "Lord, ifl'm not supposed to do
this, it's going to take a big sign to convince me." Garth Brooks never prayed that one, or
he would have never written the song "Unanswered Prayers." I got an answer.
I was working at SouthTrust Bank as a teller at the time. We regularly had
meetings or training that we were required to attend. On Thursday, February 18, 1999, I
was to attend a Civil Training class on Highway 280 in Birmingham. I decided to take a
different route that morning to avoid the major traffic problems that I usually encountered
I

I

in Tarrant. I listened to Rick and Bubba as usual on my way to the training. I passed all

I

of the regular landmarks, driving my normal pedal to the metal mode.
From the Tarrant on-ramp, a lane is created to the right side of the interstate. This
lane and one other make up the exit that I needed to take. I, of course, didn't remember

I
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that and incorrectly assumed that the outer two lanes of traffic allowed exits to Highway
280. I was wrong. At the last second before I reached my exit, I realized that I was one
lane shy of being where I needed to be. Without much regard to the car in that lane, I
quickly jerked the wheel, cutting off the poor driver that unluckily happened to be there.
What she didn't know was that now she had a bird's eye view of the answer to my prayer.
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The next thing I can remember is several people hovering around me asking me if
I was okay. Two complete strangers were laying me on some kind of board. In front of
me, I could see my green Cavalier, looking somewhat odd with smoke rising from the
hood. They put me in the ambulance and, again, bombarded me with questions, "Where
were you going?", "Do you know what day it is?", "What hospital do you want to go to?"
I was absolutely ten·ified. I wasn't coherent enough to deduct what was going on, and I
surely didn't know any of these people around me. The questions only confused me
more.
"Where were you going?"
"I don't know; where am I?"
"You're on Red Mountain Expressway."
All I could think of was that the Red Mountain Expressway that I knew ran beside
the Vulcan. I lived in Oneonta; I worked in Tarrant; what on emih was I doing on Red
Mountain Expressway?
"What day is it?"
"Thursday."
Suddenly, I remembered that on Thursday I had a meeting in Birmingham for
work. I must be somewhere around there. All I knew to do was c1y. I had no other way
of dealing with all of my surroundings.
"Which hospital do you prefer to go to?"
"Medical Center East." That was about the only hospital I had ever been to.
"In your condition, we think it would be best to take you to UAB. We're ve1y
close to it."
"Okay."
Somehow and sometime later, we arrived at the hospital, and I was taken to the
trauma side of the emergency room. I began to come around. I was still ve1y foggy with
detail, although I had put some of two and two together; however, I hadn't come up with
four yet. Nurses and many others circled around my head, testing this and that, asking
questions, tJying to calm me down. I'm surprised that I didn't run out of tears. I was
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leaking quite heavily. One nurse began to pay closer attention to me than the others, but
she either never came into my view or she did so when I wasn't completely back together
agam. She had a very calming effect about her, and I began to settle down.
"So, you weren't wearing your seat belt?"
"No.,,
"You are one lucky lady. Someone was trying to tell you something."
Minutes later, my grandfather came into my room, and the tears began to flow
again, but this time, they were tears of relief instead of fright. The nice nurse began to
reprimand my grandfather.
"I just got her to stop crying, and then you walked in."
Her voice wasn't one of scorn, but of concern.
As the day unfolded, policemen came and went, nurses came and went, and the
details began to pour in.
"Well, the truck driver that you hit stopped and told us what he saw. Apparently,
you came over on him, clipping the front of his truck with the tail end of your car. He
says that you came over too quickly to be changing lanes. He thinks you must have been
forced over into his lane. You spun and hit the left retaining wall and then crossed the
three lanes of traffic, hitting the right retaining wall, where you came to a stop. The
EMTs said they found you sitting on the side of the road. You are very lucky since you
weren't wearing your seat belt."

I

J

I found out later that there was a girl in the room beside me who had also been
labeled as an "unrestrained driver," but they weren't expecting her to make it.
The hours went on, and I was pushed and prodded and diagnosed as broken. I had
a broken middle finger on my left hand, a broken left wrist, a sprained right ankle, a nice
egg on my forehead, and too many bruises to count. When my sister arrived, she lovingly
classified me as Quasimodo.
Once I was released from the emergency room, we went to Ellis Wrecking to get
my personal belongings out of a car that was quite lopsided. We found a gathering of
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roughly ten hairs hanging from the windshield where my head had taken on the
windshield and lost. The slightly cut glass had caught a souvenir to remember me by.
Time passed, and we were informed that my car was totaled, so we filled out the
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necessary paperwork for the insurance company to do their job. After all was said and
done, I began to think back on the one thing that stood out in my head.
"Someone was trying to tell you something."
At first, I thought the nurse had no idea how true her statement was. Someone
was hying to tell me something, but it had nothing to do with wearing a seat belt. As I
continued to reflect on the day, I couldn't shake the idea that the nice nurse never again
darkened my doorway after her prophetic declaration.

1

I

I didn't move to Auburn with Ashley. I took my wreck as that "something big"
telling me not to move to Auburn. Instead, I applied for a scholarship to Jacksonville
State University and was awarded a one-year scholarship that paid full tuition. When I
went by to take care of the necessary paperwork, the lady told me that this was the first
year that JSU had given Jeff State two scholarships to award to their students. I looked at
the sheet where my name was listed by the number two. Number one was awarded to a
girl from my high school graduating class. I contacted her later to see if she wanted to
live together in Jacksonville. In July of 2000, Melissa and I moved into my first
apartment. Ashley continued with her dream of being a veterinarian, but we slowly
drifted apart and eventually lost touch about a year after she moved. The wedge that had
been driven between my parents and me was lost. Ashley never knew ofmy sign, but I
was forever changed that day. When Ashley and I became friends, she needed someone
to help bring her into her own. I like to believe that I helped her accomplish that, and in
the end, our relationship wasn't needed any longer.
Almost two years later, I met the man that I hope to many next year. In December
of 2002, I graduated cum laude from JSU with a Bachelor's Degree in Secondary
Education: English/Language A1is. I was also fortunate to find a job in the middle of the
year at the school where I completed my student teaching.
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I can never know what my life would have been like in Auburn, but deep down, I
feel that God paved the road that led to where I am today. With every accomplishment I
have achieved in my life since that fateful day, I can't help but think about my prayer,
"Lord, ifI'm not supposed to do this, it's going to take a big sign to convince me." It did
take something big, and it did convince me. Thank God for answered prayers. Next
time, I will remember to be careful what I ask for. Next time, I hope my answer does not
hurt as much.

**Names have been changed to protect the identity of those involved.
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Dances with Words
In high school, I learned to dance. My choreographer was my English teacher. As
a student, I was constantly immersed in writing: I wrote in English classes, history
classes, reading classes, and even shop. I had a wonderful tenth and twelfth grade
English teacher who taught me the basic dance steps to the five-paragraph essay. Each
Monday, my classmates and I wrote for fifty minutes, and at the end of this time, we were
expected to have composed a final draft of a five-paragraph essay. The topic of the essay
always correlated with what we were studying; the specific prompt was never given until
the minute the bell rang, and then we began writing.
Since then, I have had several experiences that validated the importance of this
format. Because of my Advanced Placement English class, I gained college credit for
English 101 and 102 without ever registering for these classes. Many college students
with whom I have spoken tell me that these two classes are where they learned to write,
but I had the advantage oflearning to write in high school. I continued in the English
classes at college, never having a problem receiving satisfactory grades for the essays in
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which I used some version of the five-paragraph structure. Due to my lengthy use, I was
readily prepared to take this format and manipulate it for my every purpose. It was the
only way I knew to keep all of the information adequately organized, and it never failed
me.
Before I could graduate from Jacksonville State University in Jacksonville,
Alabama, I was required to take and pass a test known as the English Competency Exam
(ECE). I danced my danced and passed successfully the first time. Because of my
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strengths in this area, I was a tutor for students who had failed the ECE and were required
to complete remediation before they could attempt the test again. I taught the dance that I
learned in high school to my remediation students and had quite a success rate.
When I entered the classroom as a teacher, my peers did not have the same respect
for the five-paragraph dance that I did. They felt that by teaching this to students, they
were hindering student creativity. Here's my dilemma ... how can I accept the idea that
this dance that got me where I am today is not acceptable to teach to my students? I
simply cannot believe that there is no merit in the five-paragraph structure.
So I decided to teach it to my sixth, seventh, and eighth grade English students in
a very small, rural town. Many of these students receive free or reduced lunches, have
broken homes, and live in poverty. I knew this year that for the first time I would be held
accountable for my students' performance on the Alabama Direct Assessment of Writing.
My seventh-grade students used the five-paragraph structure on this test; consequently,
results rose more than forty percent above their fifth-grade scores. Out of fifty students,
seven achieved the highest score of four, twenty-two earned threes, nineteen received
twos, and only two scored ones. These statistics take into consideration students who are
English language learners, special needs students, and seventh-grade students reading on
a first-grade level.
The five-paragraph structure can be compared to the basic box step in dancing:
every future dance is based upon this foundation. Writing is much like this. Reluctant
writers need basics steps to use while they are learning to write; the five-paragraph essay
offers this instruction. In the article "Breaking the Five-Paragraph-Theme Barrier,"
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Thomas Nunnally argues that this formula does have merit. Nunnally teaches college at
Auburn University in Auburn, Alabama, and repeatedly encounters students who have no
idea how to formulate an essay that has any solid structure. Nunnally states, "I'd rather
have students enter my freshman English course dancing ever so stiltedly than thinking
that formless flailing about is artistic achievement" (Nunnally 71 ). Teachers tend to feel
that they are hindering creativity if they teach this pattern, but in every facet of life, one
must learn the basics before creating a masterpiece.
One note of advice is this: I do not teach this format as an end-all to writing. I
teach the students the basic steps of dancing, encouraging then to embellish and
sti'engthen a personally unique style. If students learn to dance well with this fiveparagraph format, they will be more comfortable to tty new dance moves knowing that
they can dance. Be a good dance teacher, teach them all the moves, and let them decide
which way they dance best.
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Someone Should've Told Me
Rubber cement jars will break.
Fighting won't solve anything.
The popular crowd's opinion doesn't matter.
Stay away from someone batting.
Someone should've told me.

Listen to your teachers.
Grades are important.
Challenges are eve,ywhere.
You do not know eve1ything.
Someone should've told me.

A boyfriend is an access01y, not a necessity.
No guy is wmth pain or mise1y.
Act like a lady if you want to be treated like one.
Truly know yourself before big decisions are made.
Someone should've told me.

Sometimes moms are pretending to be naive.
Grownups are wiser than teenagers.
Tomonow doesn't always come.
Give or take: there's no other option.
Someone should've told me.

They probably did.
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Selections from the Journal of Miep Geis
The Young Woman Who Helped Hide Anne Frank's Family
During World War II
July, 1942-August, 1944

July 16, 1942
Well, today is the big day, and I am so nervous. Mr. Frank, Mr. Kraler, and I have
been planning this day for the past three weeks, ever since the Franks received notice that
Margot is to repo11 to the work camp. Of course, eve1yone knows what that means. More
than likely, Margot will be sent to one of the death camps, and her family will never see
her again. Ifwe don't act to hide them all quickly, it will only be a matter of time until
the entire family is sent away also. Right now, timing is extremely urgent. Mr. and Mrs.
Frank have been thinking for some time that things would eventually lead to this; I guess
we all have a tendency to put off the inevitability of unpleasant circumstances in our
lives, hoping they will go away. Of course, they almost never do.
It's really sad that the Franks fled Germany so many years ago to escape Hitler's
tyranny against the Jewish people there, never dreaming they would face the same thing
here in Holland just a few years later. Except THIS time, there is neither time nor
resources for them to leave the country for a safer place. For this reason, I have decided
to help these people hide in the upstairs part of Mr. Frank's business here in downtown
Amsterdam. We've built a secret door that is located behind a large bookcase upstairs.
This secret door leads to the upstairs annex where seven people will be hiding for as long
as it takes-weeks, or possibly even months.
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Mr. Frank has been such a great boss. I truly feel there is not a more wonderful
man in the entire world: he is kind, loyal, fair, and honest with all his employees. That is
why it is so dishemtening that such a good man has to hide from such an evil person as
Adolf Hitler.
I have written enough for today, my dear diary. I must go and help the hideaways
get settled in their new home. More later ...

July 18, 1942
Mr. Kraler and I were able to get the seven refugees hidden satisfactorily into the
annex. Even though it is the middle of summer, each of them had to wear as many pieces
of clothing as possible to avoid carrying luggage. It would have aroused the suspicions of
the authorities had the Jewish families walked the streets of Amsterdam canying luggage.
Only the most necessmy items were allowed to be carried. Of course, Mr. Frank and Mr.
Kraler had been secretly bringing needed items to the annex each day these past few
weeks.
For the first time, I was able to meet all seven people: Mr. Frank and his wife,
Edith; their two daughters, Anne, 13, and Margot, 16; Mr. and Mrs. Van Daan, and their
son Peter, also 16. For some reason that I do not understand, Anne, the youngest of the
children, made such an impression on me. She seemed scared and anxious at their
circumstances, yet at the same time, I sense a person with spunk and determination
underneath.
I must stop writing at this time to get some supplies ready for the hideaways.
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Goodnight, diary.

April 6, 1943
It's getting more and more difficult to keep the Franks and Van Daans hidden
upstairs. I often wonder if people downstairs in the office, those I work with every day,
are beginning to suspect that someone is upstairs. Even though the hideaways are to be
totally quiet and have no movement during the day, I have sometimes heard small
creaking sounds myself and wondered if other employees have heard them also. Well, if
they do, at least they don't know WHO it is. Wouldn't they be shocked to know it is
actually their boss's family? We do have to be extremely careful, though, about who all
knows our "secret." So many people these days turn on their friends and family to make
things easier for themselves. I just don't understand how they could do such a thing!
One day, Carl, a man I work with, became bold enough to confront Mr. Kraler by
asking how Mr. Frank was doing. I almost fell out of my chair, but Kraler pretended that
he didn't understand what Carl was talking about. Carl then made a reference to the
bookcase, asking, "Didn't there used to be a doorway here?" Next, he "casually"
mentioned that a $20 raise in his paycheck each week would be such a help to his family.
Is this a subtle way of blackmailing us? How much does he know or suspect? Or is it
only in our imagination that he suspects something? I don't know; we will just have to
wait and see. Mr. Frank told Mr. Kraler to offer him half of the $20 raise and watch his
reaction, and then we would know what to do.
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July 7, 1944
Last month's Allied invasion of Europe was spectacular news for us all! At last,
an end to this nonsense seems to be within our grasp. I never dreamed we would still be
in this situation at this time! Even with this good news, things are getting more difficult
every day. It's harder for me to sneak food to the families. Food is such a scarcity for
those ofus on the outside anyway, and it's especially difficult to sneak any remaining
food to the hideaways without arousing suspicions.
The stress of all this secrecy is really beginning to get to me now. Even writing
this journal is such a risk that I work ve1y hard to keep it hidden; if found, it would not
only reveal those in hiding, but endanger the others who know and have helped us out.
Knowing that my own life and the lives of eight other people depend on me causes me
such anxiety that I'm constantly double-checking my tracks. (Yes, now there are eight
hideaways. We all agreed to allow a Jewish dentist, Dr. Dussel, to also hide in the annex.
How could we refuse him?) IfI am caught hiding and aiding Jews, I will suffer the same
punishment, and that scares me so much!
I have become paranoid lately. I constantly feel someone is watching me,
eve1ything I do and eve1ywhere I go. But I just don't feel I have the option of NOT
helping these people. I could never live with myself knowing that if I didn't help, they
would lose their lives-I shudder at that thought. Even though I have sacrificed much to
help them, I realize that at any moment they could be discovered, and all would be lost.
At least I would know in my heart that I gave it my all, doing everything I could to help
them.
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August 5, 1944
Yesterday was the most horrible day ofmy entire life; it's what I have dreaded for
the past two years. It finally happened. Someone (could it have been Carl?) turned in the
hideaways to the Green Police, and they came and arrested the Franks, Van Daans, and
Dr. Dussel. Mr. Kraler and I had just been tipped off that the police were coming, so we
hurriedly rushed to the building to get everyone out, but we were too late-the police
were already there, banging down the doors and yelling and shouting at eve1yone. For as
long as I live, I will never forget the looks on eve1yone's faces--especially Anne's. It
was a look of shock, yet also relief, that this ordeal was finally over. The stress of the
past two years drained from their faces like falling water.
The spunk and determination I had sensed in Anne from the beginning manifested
itself when the soldiers tried to rush her while allowing her to get a few needed items.
She took her time and did not let them intimidate her, though I know she was tenified. I
admire her so much for that. Could I have done the same? I don't think so.
Do these people really comprehend the horrors that lie ahead for them? I have
heard horrendous stories from others in our underground network about the death camps.
I tremble when I think of what will happen to each one of them, especially Peter, Margot,
and Anne. Will they starve to death, be gassed in the chambers until their last breaths
choke them, or will they be beaten and placed before a firing squad only to fall down into
their own freshly dug graves? How can people created in God's image be capable of such
evil?
As for my involvement, I think I may have finally convinced the police that I
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knew nothing about them hiding in the annex these past two years. They questioned me
extensively for fom1een grueling hours. One of the officers even slapped my face when I
didn't call him "sir." Throughout the entire ordeal, I was so afraid I would just break
down and cry and confess everything. Thankfully, for some reason, I didn't. Finally, after
fom1een of the longest hours of my life, with no food or drink, they allowed me to leave
but issued a stiff warning: upon their investigation, if they discovered I had been
involved in any way, I would be immediately executed for treason with no due process.
Consequently, I am considering making secret plans to leave Amsterdam until the war is
over.
I noticed upon leaving the station that they also let Mr. Kraler go, and from what I
could tell, he was badly beaten. I wonder what he told them, if anything.

August 14, 1944
It's been several days now since the arrests, and even though I know the police are
watching me, I went back to the building today. Trndging up the stairs into the secret
annex, I looked around at the mess the soldiers had made. They had torn the place apart,
and I wondered if that was really necessary. Everywhere around me was broken glass,
wrappers, and personal items strewn about. Then I saw it-a small, cloth-covered plaid
book with an unhinged clasp. I opened it, and I could see that it was a diary of some sort
kept by Anne during her captivity of the past two years. I began to read it but suddenly
felt as ifI were violating her privacy, so I simply closed it and decided to take it with me
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for safe-keeping until she returns. That is, IF she ever returns. Maybe one day soon, in a
better world, I will see her again.
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Mother
God's second greatest gift to mankind was mothers. Mothers are the cornerstone
and the foundation of families. When God designed the world in his infinite wisdom, He
created woman as the stem in a beautiful bouquet. The stem holds eve1ything together
and provides support and protection to the entire flower. On October 13, 1921, a very rare
and special rose, Jenester Bozeman, was added to this magnificent bouquet.
This rose was nmiured in love, grace, and with the mercy of a caring and
forgiving God. She was watered with an ample supply of kindness and fed a double dose
of love. With outstretched arms, she welcomed all who are in need. Yes, my mother, Mrs.
Jenester Bozeman McGee, is all of the above and then some. My mother is the proud
mother of nine children, twenty-five grandchildren, thiliy great-grandchildren, and
eighteen great great grandchildren. She is known throughout the community as "Mama
Jean."
Throughout our lives, she has been our comforter, nurse, counselor, teacher, cook,
friend, father, and devoted mother. Even now, she is caring for my brother, just as she
cared for my father many years ago. A year ago, he also was diagnosed with cancer. I
know that many times throughout the day she is tired, sick, and burdened with the many
pressures oflife, but she knows that God will give her the strength to endure. We have
witnessed her unshakeable faith. She is our light in the darkness because her brilliant
smile is forever shining.
So Mama Jean this is for you. We cannot tell you enough how much we love and
appreciate you. We celebrate the day God gave you to us as a national holiday. I thank
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God for my praying mother, Mrs. Jenester Bozeman McGee.
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Teaching Strategies
Molding young minds is a monumental task facing eve1y educator. Teachers will
tiy many different things, constantly seeking the best method or strategy to achieve

success individually as well as collectively. Finding the right strategy for each student can
make the difference between success and failure. Researchers believe that the use of
encouragement, strategies that consider different learning styles, and effective classroom
management are intricate parts of educating reluctant learners.
A student must first come to the realization that he or she has an even chance to
succeed. Students' rationale for being passive is, "why join in the fight if both hands are
tied behind my back, and I do not stand a possible chance of winning?" George
Washington Carver used a poem by Edgar A. Guest to encourage his students. The poem
entitled "Equipment" states that we all have the same basic equipment that all the greatest
have had. With this equipment and self-determination a willingness to work hard, anyone
can accomplish the impossible (Guest 666). Bob Greene penned an article for the

Chicago Tribune that told of a young man, Malcolm Dalkoff, hearing four words that
changed his life. Dalkoff s teacher wrote in the margin of his paper, "This is good
writing." One statement, a pat on the back, a "warm fuzzy" from a teacher can cast an
incredibly emotional shadow on a student's life. Encouragement, like a snowball, begins
small and then grows to encompass self-wmih, as well as a positive attitude, and
confidence (Green).
Every student is unique. This uniqueness extends past his or her physical
appearance. Each student's learning style must be identified in order for any teacher to
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effectively plan for every student to experience some level of success. In other words,
how a student learns best determines what a student learns. An auditory learner learns
best by listening to verbal instructions. This kind oflearner will achieve success by
repeating or hearing phrases or words aloud. The visual learner remembers best by visual
associations. A kinesthetic learner must become physically involved, actually doing
something physical involving the subject matter being studied. Finally, other learning
styles can include any combinations of the three aforementioned styles. (Tobias) From the
work of Joyce and Showers, people learn and retain only ten percent of what they hear,
twenty percent of what they see and hear, and eighty percent of what they directly
experience.(Scott) Therefore, teachers must cover their subject matter using a variety of
learning styles.
Achieving success in the classroom is directly related to a well-managed
classroom. Evidence shows that teachers with the best-managed classrooms experience
fewer discipline problems and that more learning occurs in these classrooms. Several
factors must be present to label a classroom "well managed." Clear communication
between the student, teacher, and the home must be established. The teacher's clearly
expressing his or her expectations, contacting parents with positive repmis, establishing
appropriate procedures, allowing student involvement for solving problems, and
sharpening his or her listening skills are intricate parts of a well-managed classroom. A
teacher of a well-managed classroom plans his or her work and then works this plan.
(Wherry)
The monumental task of insuring that eve1y student achieve some level of success
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faces every educator and can be obtained. Maybe this massive task will not be obtained
within my lifetime. However, it can only be obtained by educating the reluctant learner
by strategically teaching the whole student through the use of encouragement, learning
styles, and effective classroom management.
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Newsome 105

Addiction
You sometimes forget to eat
You get up from a restless sleep
Nothing else is as fun
It is the only one.
You love it so much.
Why?
When it gives back nothing but a fleeting rush,
Go ahead-Breathe the spirit-Live in the imaginary again-Use
Use
Use
Then, you will be fine
Until the next time
An inked line offers itself.
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Tattler Loves to tell Tales
By Vicky Newsome
Published by Siboney Learning Group
Game Co Reading Links/Second Grade
Tattler was a boy who could tell a good tale.
He would tattle on you or me just as well.
His stories always grew as tall as the trees.

I,
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These stories were more hmiful than a room filled with bees!
Do not get me wrong. Wrong things are good to tell.
But, Tattler's telling was silly. He would tell on a bell!
Yes, he would tell on a bell for forgetting to ring.
He would tell the teacher almost any odd thing.
He would tell on Laura for touching the door.
He would tell on Susie for having one foot off the floor.
One day the class got together, and they all agreed.
Tattler was seeking attention, you see.
So, the class made Tattler king for the day.
He was the ruler of the children's lunch and juice breaks.
Tattler's tattling days were finally through.
The children changed his name back too.
His name was now fit for a king.
He was indeed ... William Edgar Atheling!

Newsome 107
Changing Our Image One Picture at a Time
Before last year, if you would have asked the average person what they thought of
a teacher's job, they would have said, "Not much." After all, they have not been
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informed that teachers do not just stop work after 3 o'clock. They do not understand that
most teachers do not jet off to an island during the summer. The picture that most people
have is a case where art does not mimic life, the life of a teacher, that is. But, through
developing strong relationships with the media, we are beginning to paint a more accurate
picture of our school system's students and faculty. The public is discovering that a
teacher's job is from "can to can't" and that there are still good students left in our
public education system.
The way that Talladega County School System has addressed this blurred painting
is by creating a Local School Media contact person, Gayle Jones. We have a meeting
once a year to share ideas. We are held accountable since, at the end of the year, we fill
out a form listing the submissions that make it to print or on the air waves for each
school.
Each school system has a media committee. I am the chairperson for
Munford High School, and Angel Carter is the co-chairperson. The way that the
public is informed is subtle. We choose to put our submissions under the "umbrella" of
Students and Teachers of the Month, but schools can find other avenues. This is just the
best avenue that I found to both reward students and teachers for their extra effort during
a school month. When a teacher receives teacher of the month, he or she has to list their
job qualifications, extracmTicular activities, community contributions, and
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additional long-term goals. When a student receives student of the month, the student is
required to list his parents' or guardians' names, extracurricular activities and long-term
goals. This creates a means of getting parents involved with their child's education
as well. The parents are proud and are more apt to take an interest in the child's school
work and learning process. If you would like to implement this approach, I am giving
you some free advice.
The implementing of the media in the school system can be a valuable tool to
boost motivation and to boost morale, but it takes work. The reason I chose to be the
chairperson was that I had worked over the summer at Thunder 92.7-WTDR and
already had some contacts from this job. I decided to combine the two jobs--media
contact and teacher-- and at the same time, the people from the central office had been
thinking along these same lines, giving me the go ahead to use my public relations skills
to help paint a more positive picture of our schools.
However, if you do not have immediate contacts, you can look in your local paper,
and you can find the names of your community editor or the education writer. Then,
simply e-mail them, give them a call, or better yet go by and introduce yourself. This is
how I became good friends with Melissa Cosper. She and I work closely together
on the Munford High School news submissions.
I chose the Anniston Star since I already had a childhood friend working there, but
I,
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I did not know Melissa until I made the effort to build a relationship with her. As a
matter of fact, I had already built this relationship before I got word that the Central
Office was planning to implement this program. Next, once you have your team in place,
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decide what positive events in your school can be "newsworthy." Angel and I decided
that we would combine the submissions with the Positive Behavior Suppmt program that
we already had in place. The Positive Behavior Suppmt program is aimed at recognizing
students who are going beyond just attending school, the students who were doing
well academically and contributing to the school and community in some way. Then,
we divided the job responsibilities. Mrs. Carter was responsible for printing up ballots
for the purpose of voting for teachers and students of the month for each month. Then,
the teachers and students would vote, using these ballots. Next, she would then count the
votes and turn the names into me.
Then, I would interview each student and teacher from each grade level and take
his and her picture on a digital camera. Then, I would type the information in a
newspaper friendly format. Finally, I would meet with my contact person at the
newspaper to discuss the submissions, and usually, we would do this over a nice lunch or
dinner. My newspaper staff contact, Melissa Cosper, would then let me know when the
submissions would be in the paper. I would usually acquire extra copies to give to the
students and teachers who were recognized that month.
Finally, Mrs. Carter would create a hall bulletin board to display the students and

I,

teachers of the month and their pictures so that everyone would be motivated to be the
next one in the paper.
The students loved looking at the board, but loved even more seeing their picture
and biographical information in the paper. In addition, during the interview process, I
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was teaching interviewing skills without their being aware of it, and I was helping the
students to start thinking and creating long-term goals by asking them what their longterm goals were. I know that some ofmy students had not even thought of making goals
for themselves until I asked them the question in the interview.
I have discussed what to do; now I would like to take a moment to explain what
"not" to do. It is important not to bombard the newspapers with too much information.
However, when your school has something special or someone does something special,
the newspaper article is a good format for motivation and morale boosting. Yet, you do
not want the students to get recognized so much that the recognition does not function as
a reward system anymore.

I
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This school-media connection helps the newspaper staff since they do not have to
go out and look for the good news, and it helps foster respect for the school systems in the
public's eye. Also, the reader realizes that there are more things right than wrong with
the schools when approached in this manner. Implementation of a media plan takes a lot
of extra work and time, but isn't anything worth having w011h working for? If you see
something wrong with the schools, try to get on board and be a team player. Instead of
complaining, roll up your sleeves, get to work, and try to find solutions to the problem. I
hated reading all the bad news about the schools, and it was depressing me, until I found a
solution. Who knows? Maybe it will be you with the next good idea or plan that will help
put back some color into the black, blurred, and bleak picture that has been painted of our
public education system for too long now.
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What makes me--Me?
My father-in-law who
gave of his wealth and land Paid my tuition once when funds were a little low.
Encouraged me to work hard.
Then, praised me for sticking to a task.
What makes me--Me?
My mother-in-law who
would cook and send us meals
when I needed to grade papers
And say she was thankful that I was married to her son.

What makes me--Me?
My sister who
began her education journey before I did
tells me she is glad that I help kids
What makes me-Me?
My friends who
say that I have led them the right way
lend me a listening ear when things have gone astray.
What makes me--Me?
God who gave his son
So that even though I am human
I am saved
because I believe.
What makes me--Me?
In four wordsI have been Loved!
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An Integrated, Project-based, Collaborative Learning Curriculum Using William
Shakespeare's Julius Caesar
INTRODUCTION
Integration & Writing Across the Curriculum (WAC)

With today's montage of differing educational reform models and the pressure for
teachers to attain miraculous scores on standardized student testing, the need to integrate
subject areas and curricula is almost a necessity. Integration allows subject area
objectives to be reinforced even in other classes so that remediation is not always
necessmy. Therefore, teachers save time that can be used to teach other required
objectives. Although integration of subject areas takes an extensive amount of
preparation time for teachers, the rewards in student retention of knowledge make the
needed work time worth it.
Other subject areas now see teaching across the curriculum lessons as extremely
successful. The National Council for Teachers of Mathematics, or NCTM, emphasizes
that by relating mathematics, as well as other disciplines, to the students' daily lives, the
lessons become more meaningful to the students; therefore, the students become more
engaged in learning (Cook 1). Across-the-curriculum strategies help students connect
school work to their outside experiences.
Problem-Based Learning

Closely related to WAC is Problem-Based Leaming, or PBL. With PBL, students
learn the objectives for their respective subject areas by solving real-life problems. A
task or problem is presented to students as it would be presented to a worker in a
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profession. The students tty to solve the problem while guided by a teacher. According
to Harland, "The aim of PBL is to allow students to develop relevant content knowledge
and the metacognitive skills that will enable them to become good learners and problemsolvers ... " (264).
Collaborative Learning

I

Collaborative learning is also a trend we see in educational strategies today. In
collaborative learning, students work in small groups to produce one common goal.
Students work together to create a situation in which they help each other be successful.

It has often been said that the ultimate goal in learning is teaching. The research on
collaborative learning suppotis this old saying.

i

This teaching unit is centered on Shakespeare's Julius Caesar. The unit I describe
is based on one end project: a dinner theatre presentation of Julius Caesar as a fundraising project for our school.
ENGLISH DEPARTMENT

Beginning with the English Language Atis depa1iment, the tenth grade English
class will provide the majority of the actors, actresses, and behind the scenes workers.
The seventh, eighth, ninth, eleventh, and twelfth grade English classes will provide
editing skills for the dinner theatre menu, the program, and any advertising media such as
posters with text or commercials. The written documents will be created by the ninth
grade Keyboarding class and the tenth grade Computer Applications class.
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CAREERffECHNICALNOCATIONAL DEPARTMENT
Next involved is the career-technical/vocational department, which will provide a
vital part of the play production. The Agri-construction class will build the sets, scenery,
and props needed for the play. They will also work in conjunction with the mathematics
and science depm1ments to build the scenery. The Creative Foods class will prepare the
menu based on a Roman or Italian meal. This class will also be responsible for either
preparing the meal or arranging for the food to be prepared by others. They will also
arrange the dinner tables for the theatre production and adhere to the rules of etiquette.
When doing so, the Fashion Design class will research the apparel for men and women of
the period. The Fashion Design students will also prepare the tunics, togas, and other
costumes for the actors in the play production.

HISTORY DEPARTMENT
The history department has an important role in building prior knowledge of all
students involved in the play production. The seventh grade Geography class will focus
on ancient Rome, the Roman Empire, and Rome today. The eighth and ninth grade
classes will focus on the histmy of Rome, the history of the Roman Empire, and how the
Roman Empire affected the entire world. The tenth grade United States History class will
focus on comparing and contrasting the original government of the United States with the
ancient governn1ent of the Roman republic. The eleventh grade United States Histo1y
class have the same focus as the tenth grade United States History class as well as discuss
how the Roman government changed over time and how our government has made
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changes over time. The twelfth grade Government class can discuss the similarities and
differences between the ancient Roman and American governments.
MATHEMATICS DEPARTMENT
The mathematics depatiment has an impotiant role in the play production. The
geometry class, working with the physics class and the Agri-constrnction class, will write
the instructions for building the sets, scenery, and play props, with emphasis on
measuring and angles. The lower mathematics classes, such as the seventh and eighth
grade general mathematics classes, will focus on Roman coins, Roman numerals, the
Roman calendar, and the history of Roman engineering.
ART/HUMANITIES DEPARTMENT
The humanities depmiment will help put the finishing touches to the production.
The art class will paint the scenery and props when the Agri-construction class has
completed the construction. The art class will also provide miwork for advertising flyers
and box office posters prior to their publication The band or music class will provide
:\,
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taped background music for the play, including music and sound effects .
TECHNOLOGY DEPARTMENT
In the technology department, the ninth grade Keyboarding class will type the
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menus for the dinner and the programs for the event after being edited by the English
classes. The tenth grade Computer Applications class will take the miwork from the art
class and create text for the adve1iising posters and flyers. These graphics and texts will
be edited again by the English classes. The Computer Applications class may also create
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the tickets for the dinner theatre and provide a unique graphic on the tickets so that they
cannot be duplicated.
SCIENCE DEPARTMENT
In the science depmiment, the tenth grade Biology class will research and examine
plants and animals that are common to Rome now as well as during Julius Caesar's time.
The biology class can also discuss how plants and animals have evolved since the time of
ancient Rome. The physics and physical science classes can focus on the buildings and
architecture of the ancient Roman society. A culminating activity might be a bridge
building activity in which the students may build bridges out of toothpicks or popsicle
sticks. The students can have a competition to see which structures will suppo1t the most
weight by adding books one-by-one to the top of the bridge. The physics class will also
work with the geometry class to write the instructions for building the scenery and props,
which the Agri-construction class will then build.
In the actual play, Calpurnia, Julius Caesar's wife says, "When beggars die there
are no comets seen; The heavens themselves blaze forth the death of princes" (Julius
Caesar II. ii.30). This superstition suggested that when kings, queens, and other royal
members die, there was a comet seen in the sky, but when a common person died, a
comet was not seen in the sky. The meteorology class could research and discuss comets
and meteors. This class could also supp011 or dispute the beliefs of Calpurnia through
research. The lower level seventh and eighth grade Integrated Science classes could also
work to support or dispute other superstitions, particularly the superstitions seen in the
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play Julius Caesar. These students could also research to find a reason for the
superstitions.

CLUBS & EXTRACURRICULAR ACTIVITIES
Individual clubs and extracurricular organizations could volunteer to serve as
•

waiters and waitresses during the dinner theatre. Any gratuities the waiters and

I

waitresses receive will go to their respective club or organization. A notice to that effeet
might be included on the program.

I

I

THE FINAL PRODUCT
The end production will be a dinner theatre where community people come to eat
and see what the students at our high school have learned. When they come for a night of
good food and good theatre, our school will benefit. The proceeds from the play will go
into the general fund of the school for renovations, hopefully for improvements to the
auditorium and other drama-related facilities.

CONCLUSION
I believe students will enjoy Julius Caesar much more if they are involved in the
production. If the students are involved personally with the Problem-Based-Learning
project, the Julius Caesar play production, they will retain the knowledge for a longer
time. The students will also understand that English is connected to science, science is
connected to math, math is connected to history, and that eve1y subject is connected to the
real world outside the doors of high school.
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Love is ...
Love is your baby cradled in your arms.
Love is wiping the brow of a sick child.
Love is the light of a child's simple charms.
Love is guiding a life even when wild.
Love is life's contentment with your best friend.
Love is knowing he will always be there.
Love is holding your spouse's hand ti! the end.
Love is walking with him, feeling on air.
Love is giving all, no matter the cost.
Love is the end of life if you are asked.
Love is believing when all may be lost.
Love is forgiving when things have since passed.
Love can take on many sizes and shapes.
True love is something you cannot escape.
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Creating Language through Sound:
An Understanding of Poetry through Music

"How can I teach my students to understand and write poetry?"" Do you have any
ideas for teaching this poem?" "The poet's language is so vague; how can students better
understand what the poet is trying to say?"
Sound familiar? Colleagues often ask these questions before attempting to teach
poetry. For many students, reading poetry can be a chore and an experience they would
like to forget. When poetry is seen in a musical setting, however, students can use their
understanding of music and apply it to the poem. Since almost all high school students
listen to some type of music, their understanding of a musical setting can help them relate
to the poem.
According to the authors Kennedy and Gioia in Literature: An Introduction to

Fiction, Poehy and Drama, "Most poems are more memorable than most ordinary speech
and when music is combined with poetry, the result can be even more memorable. Poetry
and song were originally one art, and even today the two forms remain closely related."
We can appreciate the beauty of a poem by praising its "music" just as we compliment a
great song lyric by calling it "poetic" (787). Poetly, like music, appeals to the ear. Just as

I,
I.

musicians and writers learn through studying others' works, students can learn to
understand and write poetry by analyzing and listening to established miists' works as
they are set to music. An established musicians' setting of poetry can give students a new
and fresh "look" at the study of poetry, especially since studying poetly can be
intimidating for many students.
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Because I am the choral director, as well as an English teacher, at my school, I
have a wealth of material from which to draw when incorporating music in my classroom
teaching. I have found that when I can have students listen to the poem in a musical
setting, their learning is greatly enhanced.
I usually follow this procedure:
l)

Determine the theme by reading the poem aloud

2) Recognize the figurative language (similes, metaphors, etc.)
3) Listen to a recording of the poem set to music
4) Understand the relationship between the poetry and its musical setting
5) Discuss changes in language (if any) between the written poem and the music
Students then share their ideas, thoughts and images of how the music changed
their perception of the poem. This then leads them to a greater understanding and
appreciation for the poetry being studied. I can lead them into a discussion of how the
words of a poem can be compared to the lyrics of a song. Since they can all recite lyrics to
the music they listen to, I have them choose a set oflyrics meaningful to them and put
them in poetic form. I stress to my students that the lyrics must be acceptable and
approved by me. Then, if students wish, I will help them set their lyrics to music. This
exercise seems to help in their understanding of poetry. Since music has been called the
"universal language," students can relate to the language of poetly through their
understanding of music.
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Surviving the Rat Race

I've always worried a lot, and quite frankly, I'm good at it. I worry about wearing
white socks when eve1yone else is wearing pantyhose. I wony about introducing people
and going blank when I get to my mother's name. I worry about a snake coming up
through my kitchen drain; and like the little old lady on the television commercial, I
worry about "falling and not being able to get up."
When I was married, I worried about getting into the Guinness World Book of

Records under, "Pregnancy: Oldest Recorded Birth." I wony about salesladies following
me into the dressing room and scientists discovering one day that lettuce has been
fattening all along. But mostly, I worry about surviving-keeping up with the times in a
world that changes daily. Never in the history of this countty have we had more to worry
about. Each year has produced a bumper crop of worriers larger than the year before, and
this year promises to be even better.
Children are becoming an endangered species, energy costs have reached crisis
proportions, the institution of marriage is being threatened, and it seems the only ones
having fun anymore are the research rats. You cannot help but envy their longevity and
decadence.
Throughout the years, these furry swingers have been plied with booze, pot,
cigarettes, birth control pills, Red Dye No. 2, saccharine, rock music at ear-shock
decibels, late nights, and a steady diet of fats and snack foods. If people haven't asked
themselves these questions, they should: Why are there still more rats than people? Why
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have you never seen an iron-starved, dull, listless rat dragging around the house? Did you
ever see a rat with a salad in one hand and a calorie counter in the other; yet have you
ever seen a fat rat? Have you ever yelled at a rat who couldn't hear you and couldn't
outrun you? Did you ever see a rat drop from exhaustion because of too much work or too
many late hours at the office? These unanswered questions have bothered me because
every time I turn around, a new research study is taking away something that has added to
my pleasure in the past, but is bound to make me sick in the future.
I heard a story about a research rat that makes one pause and reflect. The rat's name
was Reginald. He was a pro. He had eve1ything tested on him from bread preservatives
and artificial sweeteners to brutal subway experiments; yet he survived them all. The
researchers finally figured he was something of a SuperRat ..... an immortal who could
sustain life, no matter what was done to him. The researcher volunteered Reginald to be a
lab rat at a local high school. Within three months, he was dead. It seems that one day the
rat was taken for a ride in the car with the teacher's teenage son who had just gotten his
learner's pe1mit. He died of a heart attack. Poor Reginald. Surviving .... that's what it's all
about, isn't it?
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Song of Prayer
The Lord is my pace-setter, I shall not rush,
He makes me stop and rest for quiet intervals,
He provides me with images of stillness,
Which restores my serenity.
He leads me in the ways of efficiency:
Through calmness of mind,
And His guidance is peace.
Even though I have a great many things to accomplish each day
I will not fret, for His presence is there.
His timelessness, His all-importance,
Will keep me in my balance.
He prepares refreshment and renewal
In the midst ofmy activity.
By annointing my mind with the oils of His tranquility
My cup of joyous energy overflows.
Surely harmony and effectiveness
Shall be the fruits of my hours
For I shall walk in the peace of my Lord,
And dwell in His house forever.

(personalization of Psalm 23, adapted from a writing workshop sample.)

Shields 129
Let's go watch it together. Just us girls." My daughters trot to the television. I stand a
broken woman. I close the book, and in doing so, I admit defeat.
This perplexing turn of events has forced me to admit that I am not ready, or
willing, to let my children break out of the naivete that I have so long perpetuated for
them. The great paradox is that I know I must do so, and with that, I prepare once again
with great anguish for the birds, the bees, and my daughter. I know that by doing so, I am
opening a new chapter of her life and turning the page on another.

I
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Remembering Grandmother
Grandmother Louise, known to her family as Mother Ese, sits on her black
wrought iron loveseat. Every morning, she slowly drives to the mailbox to get the
newspaper because the stroke left her walking with great effort and a crutch. That vicious
stroke stole Grandmother's health like a pickpocket who glides by, snatches a wallet, and
is gone. But what perseverance she showed by bravely struggling through three long
months of rehab - alone in a large ward with eight occupied beds, in a large hospital with
hundreds of broken bodies and broken dreams.
After being gone from home so long, she is satisfied to be sitting on her lakefront
porch. Watching the squirrels scamper up the tall pine trees surrounding her house and
listening to the vibrating drone of boat engines is entirely soothing. Sunlight glinting on
ripples in the water and the whirring of the ceiling fan add to an idyllic setting.
Loneliness shares this setting. While she is literally surrounded by family
members-brothers-in-law and sisters-in-law who are neighbors-they are busy,
sometimes too busy to remember her needs. Occasionally, she gets hurt and feels like life
is passing her by . Retirement was not what she had hoped, since my grandfather died
when he was fifty- six years old. Before his early death from alcoholism, Mother Ese was
an untiring caregiver who rarely had time for herself. This background of suffering and
serving has made her appreciate "the little things." Unlike me (even though I am named
after her), my grandmother usually is the picture of contentment.
Hydrangeas, pink, blue, and bowing with their weight, display Grandmother's
love of flowers. Eve1ywhere I look are bursts of color: salmon begonias in the beds out
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front, bright red geraniums planted in old whiskey barrels, multicolored impatiens
scattered along the walkway to the pier. She has made her own little world more
beautiful, and she is content.
In my mind's eye, I watch her as she carefully folds the newspaper and strnggles
to her feet with the help of the ever-present crutch. As she opens the glass sto1m door, I
smell biscuits and bacon. Two pans of two-bite biscuits (that she doesn't use a recipe for)
are baking. Just out of the old black skillet, bacon is ready and waiting. One pan of
biscuits will be buttered and the other ones are for gravy. Breakfasts don't get any better.
Scrambled eggs and grits, fresh, sliced tomatoes and cantaloupes. These aromas assault
my senses. The porch is the best place to enjoy this meal, but her round oak table is ready
too.
Breakfast is hardly eaten before she asks about lunch. The menu is usually grilled
hamburgers and hotdogs and homemade peach ice cream. The simultaneous humming
sound of the ice cream freezer and the smell of the sizzling meat will reach out, even
when I am sunning on the pier, and take hold ofmy mind and stomach, convincing them
both. I am hungry again.
Because of my personality, I wish she were more talkative and demonstrative, but
I see her method of showing love. Mother Ese has created this haven so that her family
can enjoy each other and the lake too. She is responsible for my love of the water, my
appreciation for blooming plants, and my expanding waistline. How can I ever thank her
for a lifetime of sharing her home and her heart with me?
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I Remember Alcatraz
I remember the prison boat ride from San Francisco seemed to take only a few
seconds. I did not take my eyes off that beautiful city.
I remember watching seals in the harbor and envying their freedom.
I remember wondering if I could somehow escape this desolate place.
I remember the 5x9 cell seemed smaller each year.
I remember the spaghetti; it tasted almost like my Grandma's.
I remember the constant cold wind-even in August. The top cells were warmer.
I remember when the poor guy in Cell 102 killed himself. Is death the only way I'll
ever get to leave this godforsaken place?
I remember New Year's Eve, when the wind was just right, hearing the
celebrations - mocking, ripping out my heart.
I remember the silverware counted at every single meal, and if one piece went
missing-lock down!
I remember lights out at nine sharp and dreading those long, dark nights.
I remember my last look at "The Rock" as I stood on Van Ness Street Pier.
turned away. I will never set eyes on it again.
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The Reading Writing Connection:
Memoir Reading and Writing
Writing must be viewed with the same level of respect and authority as reading.
When value is placed on writing, English teachers can be more flexible by having" ...
low-stakes, supplementary, and experimental writing instead of being so rigid and one
dimensional about it" (Elbow 281 ). Reading many different types of literature allows
students to examine new ways of saying things, and by writing about what has been read,
students become strong learners, thinkers, and "imaginers."
To promote thinking and imagination, memoir writing as a form is useful because
it appears less structured and less all-encompassing than the autobiography. Memoirs are
often about a part of life, ce1tain highlights or meaningful moments in the past, and
include contemplation of the meaning of the event. In his book Time for Meaning, Randy
Bomer states:
Memory, particularly memory of that which I witnessed, of my life, may be the
most imp01tant f01m of cognition. If Erick Erickson is right in claiming that the
primary task in adolescence is self-definition, then by severing students from their
past, secondmy schools do more to impede development than to facilitate it (158).
He asserts that instead of thinking of memoir as writing done by the elderly or expresidents, it should be viewed as a way of expressing how an event has affected an
individual. It does not necessarily have to be about a major event; simple, everyday
moments that are connected somehow often make compelling memoir material.
Enormous importance is placed on tiny sensory details.
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Moreover, reading memoir actually stimulates more memories and encourages
writing. For instance, Bomer describes how a student, preparing to write a memoir, read

Homesick by Jean Fritz, a memoir of a young American girl growing up in China during
the Communist revolution. Jean always feels out of place. She does not belong in China,
but when her family returns to America, she does not feel like she belongs there, either.
After reading the memoir, the student was able to write a moving account about her
return to Poland, her family's countly.
At first, expressive writing and memoir writing seem to be the same concept, but
actually, memoir is unique. It is more than just writing feelings in a notebook or journal;

it is making bits of art out of life. Students can play with and control time when making
memoir, according to Bomer (161 ). They can skip parts, starting at the present and going
backwards, while putting together events that actually took place at ve1y different times.
In addition, by maneuvering time, the writer can make one day stand for every day letting a single day signify life. The writer reconstructs an event, contemplates the impact
on his or her life, and often allows the storytelling of the experience to be therapeutic.
In the past, the emphasis in many classrooms has been on reading. However,
researchers have found that if students are given large amounts of reading, using their
background knowledge to make connections (memoirs), as well as given ample time to

write about what they have read, they can dramatically increase their comprehension and
learning. In the same way, students who write about themselves and the way they view
certain events that have occurred-no matter how small-will become more proficient
writers, thinkers, and "imaginers." Memoir writing gives students a chance to share that
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sto1y they have been longing to talk about, with their own unique viewpoint and
interpretation. Writing to learn improves thinking, encourages abstract thinking, clarifies
meanings, and leads to more coherent thought (Uline). The bottom line is that when
students read, remember, and write, they learn.
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Arvidson, Anne J. and Pamela Blanco. "Reading across Rhode Island: One Book, One
State, Many Successful Readers." English Journal. 3.5. (May 2004): 47-53.
Reading Across Rhode Island is the focus of this article. Two teachers attended
an NCTE Conference with the author David Baldacci. He urged the teachers there to
push for literacy in the state. These two teachers took the initiative to push for a program
that would have the entire state reading the same novel, allowing all the residents of
Rhode Island to discuss their reading experience with any one of a large population. The
teachers took the book into the classroom, removing the stigma of reading for the test.
They permitted students to talk about a book that Rhode Island was reading. They
discuss the hurdles they had to leap and the successes they were fortunate to witness. A
chart is also provided to give others ideas for activities the students could perform that
coincide with the novel. This is a must-read that will inspire other teachers from varying
states to begin the same type of program.
Tiphanie Maze
Bizzaro, Patrick. "Research and Reflection in English Studies: The Special Case of
Creative Writing. College English 66:3 (Jan 2004): 294-309.
Bizarro examines the need for "real" writers to teach creative writing classes at
the college level and the importance of creative writing as an established pmi of the
English curriculum. He discusses the incorporation ofresearch and the broad spectrum of
methodologies employed in the course of a writer's gainful search for material; he also
points out the importance of the writing process and audience for the various writing
genres. He focuses heavily on the imp01iance of historical research and "ways we can
sho1ien or alleviate altogether the apprenticeship of young writer to teacher, the
abandonment of apprenticed writers in creative-writing programs and classes to the
decisions of others."
Tammy Cook
Booth, David and Bill Moore. Poems Please! Sharing Poelly with Children. Markham,
OH: Pembroke Publishers Limited, 1988.
This book deals with teaching poetiy to children. The authors, who are
themselves teachers and writers, give guides and templates for the different types of
poetry that children can write. Booth and Moore believe that children are innate writers
and they naturally Jove to read poetry. They also believe that teachers should give
students several opportunities to write poetry and that the poems should be about the
students themselves. The more teachers expose children to this type of writing by either
having them read or listen to it, the more they will appreciate it.
Robin Burks Clay
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Breznak, Renee M., and Johnny Scott. "Grouping Students to Teach Grammar."
Education Digest 69.4 (2003): 58-61.
This article explains a way to incorporate cooperative grouping into grammar
lessons. Because the students are working cooperatively, the students teach, and as any
teacher knows, those student teachers learn more. Also, the other students will probably
listen more effectively and efficiently to one of their peers. This method is an asset to
students who must be absent because their group members can reteach the lesson to them.
The teacher load is decreased tremendously because students create the lessons after a
brief mini-lesson from the teacher. The student groups basically reteach one of the
lessons the teacher has taught in a mini-lesson to the whole class after in-group
discussions. The students become the "experts" on grammar.
Emily C. Rasbury
Brimmer, Kathryn, James Cipielewski, and Linda Pavonetti. "Accelerated Reader: What
are the Lasting Reading Habits of Middle School Students Exposed to
Accelerated Reader in Elementary Grades?" Journal ofAdolescent & Adult
Literacy 46:4 (Dec. 2002 I Jan. 2003): 300-310.
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The Accelerated Reader program is a very popular and widely used computerized
reading management software program whereby students select and read books based
upon their tested reading level. Students take computerized reading comprehension tests
on the books they read. Points are assigned to each book based upon its length, reading
level, and complexity. Upon passing a book test with at least a score of 60%, students are
awarded points correlating to the number of questions answered correctly on their book
test. The AR company claims their program motivates students to read more and better
books, developing them into lifelong readers. The authors of this study had many
concerns about the AR program and sought to investigate the company's claims. They
also wanted to discover whether students exposed to AR in elementary school were more
likely to continue higher levels of recreational reading in middle school. It was
discovered that the overall results of their study did not suppmi the AR company's claims
of creating lifelong readers, but there were some mixed results. Middle schools without
the AR program whose students had AR in elementary school displayed no measurable
difference in their amount of reading in middle school. However, in one district that used
AR in all of its middle schools, the results did favor the students that had used AR in
elementary school. Despite their conflicting findings, the authors of this study reached
the conclusion that points and prizes do not motivate readers. Instead, they feel that the
major influences which shape students into lifelong readers are teachers, parents, and
other impmiant persons in a child's life who read and discuss books with them.
Dana Mccarver
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Clark, Ron. The Essential 55: An award-winning educators rules for discovering the
successful student in eve1y child. New York: Hyperion, 2003.
Ron Clark, a teacher since 1995, has taught in some of the most difficult schools
in the country, most recently in Harlem, New York. The Essential 55 is a collection of
rules and ideas that has helped him tum his apathetic students into energetic and excited
learners. Rule number 14 specifically targets the task of writing. Mr. Clark requires that
students answer questions with a complete sentence. For example, if the question asks,
"What is the capital of Alabama?" students should respond by writing, "The capital of
Alabama is Montgomery." Mr. Clark goes on to give a four-part outline of this writing
technique: 1. Restate the question, giving your answer. 2. Give a reason for your answer.
3. Support your answer, 4. Restate the question and close. After mastering the technique,
students are able to use the outline to write more effectively, with better organization, and
compose well-developed, thoughtful paragraphs. By giving students an outline to follow,
Ron Clark states that his students have less difficulty in completing writing assignments
and make better grades on tests that include discussion questions. This outline can be
used across the curriculum and integrated into all subject areas.
Paula Segrest
Flack, Jerry D. From the Land of Enchantment: Creative Teaching with Fai1y Tales.
Englewood, Co.: Teacher Ideas Press, 1997.
Flack writes with enthusiasm about uses of fahy tales in the classroom. Since fairy
tales are magical for all students, they offer many possibilities for creative thinking
strategies and imaginative lesson plans. He quotes C. S. Lewis' statement, "Someday you
will be old enough to start reading fairy tales again." When someone reportedly asked
Albert Einstein what kind of reading young people should be given, he replied, "Why,
fairy tales, of course." Flack asserts that to engage and motivate learners, fahy tales are
extremely powerful and alluring. Since many of the tales are familiar to students, students
are not bombarded with too much material for them to absorb when tlying to learn new
information. He writes that "there are no limits to the kinds and numbers of imaginative
products students may create in response to their interactions with fahy tales."
Becky Word
Hale, Constance. Sin and Syntax. New York: Broadway Books, 1999.
Immediately the reader knows this book is about opposing concepts. In the
introduction, Hale tells us her book "plays with dynamic tensions in language: The
underlying codes that give prose its clarities yet fail to explain its beauties" (xiv). In the
introduction she conducts her own "six degrees of separation," moving from Aristotle to
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O'Donnell, Roy. "Freedom and Restrictions in Language Use." Preserving
Intellectual Freedom: Fighting Censorship in Our Schools. Ed. Jean Brown.
Urbana,IL: National Council of the Teachers of English, 1994. 100-10.
Roy O'Donnell states that while freedom of speech is at the heait of a free society
there will inherently be restrictions on language. This is the case because language is
essential to eve1y aspect of a society and its individual members. While freedom of
speech is vital, Americans do not have the right to unlimited and unrestricted speech.
Restrictions on language come from the legal or institutional level and from society and
its evolving standards and use of language.
John Hickman
Plotnik, Arthur. The Elements ofExpression, New York: Henry Holt And Company, 1996.
In this excellent book, Arthur Plonik reveals that a writer of words finds safety in
going with the herd. However, a writer of life seeks the power of self-revelation.
Expressing "The Real You" as discussed in chapter six reveals that there are external
rewards for expressiveness. The most thrilling moment in a writer's life is the sharing of
knowledge gained through language. Roth said, "Language transforms the dross--the
refuse of experience." The real voice, breaks from the ordinary; the new voice entails
risks, apprehensions, and missteps. Although these are all reasonable costs of liberation,
as writers we must wade through the toxic waste of the struggling self. Bell believes that,
to differentiate ourselves, we must break free of categorical or generic utterances and join
in with fresh elastic ways. Through language, writers take easily to self-transformation.
Many young people believe they can make a statement through music and poetry. For that
reason, writing lends itself to expressing the "real you" without abandoning roots, home,
and soul.
Millie McGee Mostella
Shelton, Rick. Write Where You Are: Strategies for Teaching Four Modes of Writing.
Hoover, AL: Minuteman Press, 2002.
The focus of this book is derived from Shelton's experience as a consultant in
Alabama schools helping teachers prepare students for the Alabama Direct Assessment_of
Writing given in grades five, seven and ten. His asse1tion that "our students must
understand that who they are, what they know and what they imagine are worth writing
about" is developed throughout this small book's seven chapters (ii).The first three
chapters are devoted to general techniques that are useful in the teaching of writing,
including modeling, teaching grammar in context, audience awareness, and approaches to
revisions. The remaining four chapters focus on the four modes (descriptive, expository,
persuasive, and narrative) individually, with exercises designed to improve student
writing in these areas. This small book could be used as a valuable resource, not only for
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middle school English teachers, but also for any teacher who wants to help students
become better writers.
Joy Maloney
Stenberg, Shari and Amy Lee. "Developing Pedagogies: Learning the Teaching of
English." College English 64.3 (January 2002): 326-347.
This article discusses the need to see teaching as a learning process that requires
collaborative learning among teachers. The theory that doctoral students have mastered
their subject matter and are therefore prepared to teach is erroneous because it assumes
that teaching is a given skill, which is not necessarily true. Teachers should be continually
learning and applying the theories they learn to actual classroom practice.
Linda Lyle
Willis, Meredith S. Personal Fiction Writing: A Guide to Writing from Real Life for
Teachers, Students and Writers. New York: Teachers and Writers Collaborative,
1984.
In this book, Willis gave instructions on how to teach students to write dialogue
correctly, and she gave effective strategies for introducing students to writing dialogue in
the classroom. For example, students first observe and write real conversations that they
hear during a normal day at school. This gave the student's first hand recognition that
people do not all speak exactly the same from setting to setting. Then, students
interviewed and used tape recorders to record conversation and transcribed them onto
paper exactly how the conversation sounded. Next, they tried to make the dialogue more
interesting. Finally, Willis allowed students to make up their own conversations based on
movies, books, magazines and plays. After these steps had been developed, they were
allowed to create their own dialogue. This is a wonderful and easy approach to teaching
the art of writing dialogue.
Vicky Newsome

